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Presentation Outcomes

Participants will:
• Gain an understanding of Specific Learning Disability in the area of
Reading
• Learn best-practice strategies used in the classroom to help students
improve their reading skills
• Learn how the parent can partner with their child’s classroom teacher
to support the child’s reading skills at home
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Specific Learning
Disability
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Understanding Terminology

What is IDEA

Individuals with Disabilities
Education Act (IDEA) is a federal
law
✔ Ensures that all children with
disabilities have access to a free
and appropriate public education
(e.g., special education and
related services)
✔ Ensures that the rights of
children with disabilities and
parents of such children are
protected.
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Understanding Terminology
What is a “child
with a disability”
under IDEA

✔
✔
✔
✔
✔
✔
✔
✔
✔
✔
✔
✔

intellectual disabilities
hearing impairments
deafness
speech or language impairments
visual impairments
blindness
serious emotional disturbance
orthopedic impairments
autism
traumatic brain injury
other health impairments
Specific Learning Disabilities
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Understanding Terminology
What is a “child
with a disability”
Under IDEA

Children aged 3 through 9
Developmental Delays
(in 1 or more of these areas:
physical development; cognitive
development; communication
development; social or emotional
development; and adaptive
development)
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Specific Learning Disability
What is SLD as
defined by IDEA

IDEA (2004)
“a disorder in one or more of the
basic psychological processes
involved in understanding or in
using language, spoken or
written, that may manifest itself in
the imperfect ability to listen,
think, speak, read, write, spell, or
to do mathematical calculations.”
Inclusionary criteria
●
●
●
●
●

perceptual disabilities
brain injury
minimal brain dysfunction
Dyslexia
developmental aphasia

8

Specific Learning Disability

SLD Criterion 1
(IDEA 2004 Section 300.8(c ) (10)

The child does not achieve adequately
for the child’s age or to meet
state-approved grade-level standards
in one or more of the following areas,
when provided with learning
experiences and instruction
appropriate for the child’s age or
state-approved grade-level standards:
• Oral expression
• Listening comprehension
• Written expression
• Basic reading skills
• Reading fluency
• Reading comprehension
• Math calculation
• Math problem solving
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Specific Learning Disability
The child does not make sufficient progress to
meet age or State-approved grade-level
standards in one or more of the areas identified
in 34 CFR 300.309(a)

SLD Criterion 2

(1)

when using a process based on the
child’s response to scientific,
research-based intervention;

(1)

or the child exhibits a pattern of
strengths and weaknesses in
performance, achievement, or both,
relative to age, State-approved
grade-level standards, or intellectual
development, that is determined by the
group to be relevant to the identification
of a specific learning disability, using
appropriate assessments, consistent
with 34 CFR 300.304 and 300.305.
(CFR 300.309 (a)(2)(ii), p. 46786).

(IDEA 2004 Section 300.8(c ) (10)
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Specific Learning Disability
SLD does not include learning
problems that are primarily the result
of:

SLD Criterion 3
(Exclusionary Criteria)
(IDEA 2004 Section 300.8(c ) (10)

● Visual
● Hearing
● Motor disabilities
● Mental retardation (Intellectual
Disability)
● Emotional Disturbance
● Cultural factors, environmental
or economic disadvantage, or
limited English proficiency
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Specific Learning Disability
Learning difficulties cannot be due to:

SLD Criterion 4
(Exclusionary Criteria)
(IDEA 2004 Section 300.8(c
) (10)

● Lack of appropriate instruction in
reading, including the essential
components of reading instruction
(explicit and systematic instruction
in phonemic awareness, phonics,
vocabulary development, reading
fluency and oral reading skills, and
reading comprehension strategies);
● Lack of appropriate instruction in
math
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Dyslexia
“Dyslexia is a specific learning disability that is neurobiological
in origin. It is characterized by difficulties with accurate and/or
fluent word recognition and by poor spelling and decoding
abilities. These difficulties typically result from a deficit in the
phonological component of language that is often unexpected
in relation to other cognitive abilities and the provision of
effective classroom instruction. Secondary consequences may
include problems in reading comprehension and reduced
reading experience that can impede growth of vocabulary and
background knowledge.”
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Dyslexia

14

Dyslexia
Statement

Myths or Facts

Myth or Fact

Dyslexia affects only a small
percent of individuals with
learning disabilities.

Myth or Fact

Dyslexia runs in families.

Myth or Fact

Dyslexia occurs more
frequently in boys than in girls.

Myth or Fact

Dyslexia
is definedaffects
by
Myth or of
Fact
Dyslexia
only a small percent
reversals
(b/d, p/q, reading
individuals
with learning disabilities.
backwards, and mirror writing.

Myth or Fact?

Dyslexia affects everyone the
same way.

Myth or Fact

Dyslexia is a lifetime disorder.

Myth or Fact
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Signs of Dyslexia
Early Years

• Trouble learning common
nursery rhymes, such as “Jack
and Jill”
• Difficulty learning (and
remembering) the names of
letters in the alphabet
• Seems unable to recognize
letters in his/her own name
Dyslexia
only a smallfamiliar
percentwords;
of
• affects
Mispronounces
individualspersistent
with learning
disabilities.
“baby
talk”

Doesn’t recognize rhyming
Myth or• Fact?
patterns like cat, bat, rat
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Signs of Dyslexia

Kindergarten
and First grade

•

Reading errors that show no connection to
the sounds of the letters on the page—will
say “puppy” instead of the written word “dog”
on an illustrated page with a picture of a dog

•

Does not understand that words come apart
(e.g., cup-cake)

•

Complains about how hard reading is;
“disappears” when it is time to read

• A history
of reading
problems
in of
parents or
Dyslexia
affects
only a small
percent
siblingswith learning disabilities.
individuals
•

Cannot sound out even simple words

•

Does not associate letters with sounds, such
as the letter b with the “b” sound

Mythlike
or Fact?
cat, map, nap

Source: Shaywitz and Shaywitz, 2020
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Signs of Dyslexia
Reading

Second grade
through high
school

●

Very slow in acquiring reading skills. Reading is
slow and awkward

●

Trouble reading unfamiliar words, often making
wild guesses secondary to the inability to sound
out the word

●

Doesn’t seem to have a strategy for reading new
words

●
Avoidsaffects
readingonly
out loud
Dyslexia
a small percent of
individuals
learning
●
Difficulty with
reading
words disabilities.
such as “the,” “that,” etc
● Labored oral reading marked by substitutions,
Myth or Fact?
omissions, and mispronunciations
●

A tendency to rely on context for meaning

●

Difficulties learning foreign languages
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Source: Shaywitz and Shaywitz, 2020

Signs of Dyslexia

Later Grades

Speaking
• Searches for a specific word and ends
up using vague language, such as
“stuff” or “thing,” without naming the
object

• Pauses, hesitates, and/or uses lots of
“um’s” when speaking
Dyslexia
affects only
a small
of
• Confuses
words
that percent
sound alike,
such
individuals
with learning
disabilities.
as saying
“tornado”
for “volcano,”

substituting “lotion” for “ocean”

Myth or Fact?

• Mispronunciation of long, unfamiliar or
complicated words

• Difficulty with rapid retrieval of
information
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Signs of Dyslexia
Difficulties in other areas

Second grade
through high
school

• Trouble remembering dates,
names, telephone numbers,
random lists
• Struggles to finish tests on time
• Extreme difficulty learning a foreign
language

Dyslexia affects only a small percent of
• Poor
individuals
withspelling
learning disabilities.

• Difficulties with handwriting

Myth or Fact?

• Low self-esteem that may not be
immediately visible
• Difficulty memorizing
multiplications facts
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Source: Shaywitz and Shaywitz, 2020

Dyslexia
A List of
Strengths

• Curiosity
• Great imagination
• Ability to figure things out; gets the gist
of things
• Eager embrace of new ideas
• A good understanding of new concepts
• Surprising maturity
• A larger vocabulary than typical for
Dyslexia
ageaffects
grouponly a small percent of
individuals with learning disabilities.
• Enjoys solving puzzles
Myth
Fact?for building models
• or
Talent
• Excellent comprehension of stories
read or told to him
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Dyslexia
A List of
Strengths

● Excellent thinking skills:
conceptualization, reasoning,
imagination, abstraction
● Learning that is accomplished best
through meaning rather than rote
memorization
● Ability to get the “big picture”
● A high level of understanding of what
is read
to only
them
Dyslexia
affects
a small percent of
individuals
with learning
● The ability
to readdisabilities.
and to understand
at a high level overlearned (or highly
practiced)
words in a special area of
Myth or
Fact?
interest; for example, if he or she loves
cooking they may be able to read food
magazines and cookbooks
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Dyslexia
A List of
Strengths

● Improvement as an area of interest
becomes more specialized and
focused—and a miniature vocabulary
is developed that allows for reading in
that subject area
● A surprisingly sophisticated listening
vocabulary
● Excels in areas not dependent on
such
as math,
computers
and
Dyslexiareading,
affects only
a small
percent
of
visual
or indisabilities.
more conceptual
individuals
witharts,
learning
(versus fact-driven) subjects, including
biology, social studies,
Myth or philosophy,
Fact?
neuroscience and creative writing
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Reading Stages- The Reading Rope

Dyslexia affects only a small percent of
individuals with learning disabilities.
Myth or Fact?
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Parent Poll
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Reading Resources and
Strategies for Parents
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Characteristics of Students Who Struggle With Reading
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“Rewiring the Brain for Decoding”
1. Review of sounds symbol associations
2. Practice in phoneme analysis and blending
3. Timed reading of previously learned words
4. Oral reading of stories
5. Dictation of words with phonetically regular spelling-sound
patterns
6. Students learn the “6 basic syllable types”
7. Practice reading decodable and trade books.
Source: Shaywitz, B.A., et al (2004).
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The 5 Components of Reading
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Phonological and Phonemic Awareness

Auditory

Phonological
Awareness is
the broad skill
that includes
identifying and
manipulating
units of oral
language.

Phonemic
Awareness is the
ability to focus on
and manipulate
individual sounds.
There are 44
phonemes in the
English language
including letter
combinations.
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Phonemic Awareness

Examples:
Substitution: Change /p/ to /s/=pat to
sat
Deletion: Take /s/ away from scar=car
Addition: Add /p/ to at or Add /s/ to top
Segmentation: Tell me the sounds in
pan
/p/ /a/ /n/
Blending: /p/ /a/ /n/= pan
Isolation: What’s the first sound in cat?
/c/ What’s the last sound in cat? /t/
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Strategies to Support Phonological
and Phonemic Awareness

● Help your child think of a number of words that start with the /m/ or
/ch/ sound, or other beginning sounds
● Make up silly sentences with words that begin with the same
sound, such as "Nobody was nice to Nancy's neighbor"
● Play simple rhyming or blending games with your child, such as
taking turns coming up with words that rhyme (go – no) or
blending simple words (/d/, /o/, /g/ = dog).Read books with
rhymes. Teach your child rhymes, short poems, and songs
32

Additional Strategies to Support Phonological
and Phonemic Awareness

○

Use sound boxes and counters or coins to represent sounds in words

○

Have students tap out sounds on their fingers (moving from left to right)
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Phonics
Lan

According to Vogt and
Shearer (2007), phonics is
the relationship between the
letters in written words
(graphemes) and the sounds
in spoken words
(phonemes).
Strong phonics programs are:
● Language-based,
● Systematic,
● Sequential,
● Explicit,
● and Multi-sensory
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Phonics by Grade Level
Kindergarten
Automatic letter naming

1st Grade
Single-letter graphemes,
digraphs (sh, ch, wh, th), and
trigraphs (-tch, dge)

2nd Grade and above
Decode two syllable and
multisyllabic words

Differentiate between blends
Single grapheme letter sounds

Two syllable words (i.e.
Compound words, cat/fish)

Compound words,
Vowel-Consonant-ConsonantVowel (VCCV) patterns,
Words ending in +le

Reading single-syllable

Inflectional endings -ing, -es, -ed

Vowel-Consonant-Vowel (VCV)
Prefixes
Suffixes

Consonant-Vowel-Consonant

Introduce -r controlled vowels

Words (CVC) with short vowel
patterns and introducing digraphs

Vowel digraphs
Teach 6 syllable types

Source: Reading Rockets
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Strategies to Support Phonics

○ Dictate a word using say, touch, and spell.
● Use phonetic letter tiles to have you child(ren) spell words with known
patterns. (Example: Dictate fish, the student will spell the word as /f/ /i/
/sh/.
○ Organize spelling around the vowel letter. Assign a gesture to each vowel
sound. Dictate a word and have students make the gesture for the vowel
sound in the word.
○ Assign a gesture to /sh/ and /ch/. Dictate words. Ask your child(ren) to
individually make the gesture associated with /sh/ or /ch/ when they hear
those sounds in a word.
○ Create word chains. Dictate one word at a time, have your student create
the word with letter tiles, manipulate one sound at a time. (Example: sat,
change the /s/ in sat to /m/=mat, change the /t/ in mat to /p/=map
36

Source: Reading Rockets

Strategies to Support Phonics
○ Paddle pop: Teach letter clusters such as ing and ink. Write these
clusters on card stock and staple to popsicle sticks. Dictate words
and ask your child(ren) to hold up the paddle containing the letter
cluster in the word.
○ Sounding out words:
● Single syllable "touch and read": Students touch each letter with
a finger or pencil point and say the letter sound, then sweep left
to right below the word and read the word.
● Multisyllable touch and read: Students touch each syllable with a
finger or pencil point and say the syllable, then sweep left to right
below the word and read the word.
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Source: Reading Rockets

Instant Word Recognition
• While 84% of English words are considered “phonetically regular,”
there are many words that cannot be “sounded out” by using phonics.

• Adams (1990) stated, “Approximately 90 percent of words found in
children’s and adult’s books consist of 5,000 common words (p.184).

• Therefore, instant recognition of words is essential for developing
readers. Students should be able to identify sight words within three
seconds.
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Strategies to Support Instant Word Recognition

○ Point out sight words in text.
○ Make a game using sight words (Go Fish, Wordo, Read the Room).
○ Build the words using magnetic tiles.
○ Incorporate sight words in writing.
○ Create a personal word wall for your child.
○ Use pipe cleaners, bendaroos, sand, or play doh to create sight words.
○ Encourage your child to visualize the sight word and use air writing to spell
each word.
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Fluency
Harris & Hodges (1995), define Fluency as “The freedom from
word identification problems that might impede comprehension
in silent reading or in the expression of ideas” (p.16).
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Strategies to Support Fluency
○

Recognize when your child becomes frustrated with reading.

○

Model fluent reading by reading aloud to your child, have them try to match your voice
using proper phrasing, inflection, and intonation.

○

Practice reading fluency phrases (Example: the dog ran or the cat sat).

○

Have your child practice reading the same list of words, phrase, short passages, or
books several times.
○

Remind your child to pause between sentences and phrases.

○

Give your child books with predictable vocabulary and clear rhythmic patterns so the child
can "hear" the sound of fluent reading as he or she reads the book aloud.

○

Use books on tapes; have the child follow along in the print copy.

○

Have your child record their reading and reflect on what he/she notices about their
reading.

○

Practice fluency using poetry.

○

Encourage your child(ren) to select appropriate books using the 5 Finger Rule
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Vocabulary
Vocabulary development is essential for students to be able to
comprehend what they are reading. In the early years, students can
acquire thousands of vocabulary words through:
○ Listening to stories
○ Discussing and sharing with peers and family
○ Writing
○ Listening to and creating poems
○ Singing
○ Observation
Direct teaching is also a way to expose students to new vocabulary.
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Strategies to Support Building Vocabulary
○ Engage your child in conversations every day. If possible, include new and
interesting words in your conversation.
○ Read to or with your child each day. When the book contains a new or
interesting word, pause and define the word for your child. After you're done
reading, engage your child in a conversation about the book.
○ Help build word knowledge by classifying and grouping objects or pictures
while naming them.
○ Help build your child's understanding of language by playing verbal games
and telling jokes and stories.
○ Encourage your child to read on their own using books at their independent
reading level. The more children read, the more words they encounter and
learn.
○ Have your child draw pictures to represent the newly acquired vocabulary
word(s).
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Comprehension
Comprehension is the ability to gain meaning from text involving
metacognitive processes such as:
○ Matching thinking and problem-solving strategies to specific learning
situations;
○ Identifying key points in messages;
○ Clarifying purposes for reading;
○ Monitoring one’s comprehension through self-questioning;
○ and taking corrective action if comprehension fails.
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Strategies to Support Comprehension
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Strategies to Support Comprehension
○

Hold a conversation and discuss what your child has read. Ask your child probing
questions about the book and connect the events to his or her own life. For example,
say "I wonder why that girl did that?" or "How do you think he felt? Why?" and "So,
what lesson can we learn here?".

○

Help your child make connections between what he or she reads and similar
experiences he has felt, saw in a movie, or read in another book.

○

Help your child monitor their understanding. Teach him or her to continually ask
whether he or she understands what they’re reading.

○

Help your child go back to the text to support his or her answers by highlighting text
or using post-it notes.

○

Discuss the meanings of unknown words, both those he reads and those he hears.

○

Chunk the text into short sections and check your child’s understanding along the
way.

○

Discuss what your child has learned from reading informational text such as a
science or social studies book.
Source Reading Rockets
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Additional Resources
Phonemic Awareness and Phonics Activities
○ Florida Center for Reading Research
Sight Words
○ Mrs. Perkin's Sight Word List
○ Spelling City, Sight Words
○ Fry Word List
Vocabulary
○ Vocabulary for 1st- 12th Grade
○ Frayer Model for Vocabulary
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Additional Resources
Fluency
○ Oral Reading Fluency Norms by Grade Level
○ iRead (available in Clever for grades K-2)
○ Scholastic Literacy Pro (available in Clever, grades K-6)
Comprehension
○ Graphic Organizers
○ 10 Ways to Help Your Child With Comprehension
○ Visualizing Structure Words
Other
○ Dyslexia App
48

Additional Resources- Intervention Specific

Lexia (K-5)

Lexia Parent
Resources by Grade
Level (available in
English and
Spanish)

Achieve 3000
(MS)
Achieve 3000 at
Home

Read 180/System 44
(MS and HS
students)

ULS (CRI/Regional)

R180 Family Portal

ULS (N2Y)

System 44 Family
Portal
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Q&A
After this presentation, how do you feel
about supporting your child’s reading
needs?
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Additional Reference Links
• http://idea.ed.gov.
• https://sites.ed.gov/idea/parents-families/
• https://dyslexiaida.org/do-we-need-a-new-definition-of-dyslex
ia/
• http://dyslexia.yale.edu/dyslexia/dyslexia-faq/
• http://dyslexia.yale.edu/dyslexia/signs-of-dyslexia/
• https://www.readingrockets.org/audience/parents
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Contact Us
Dr. Jacquelyn Gordon
School Psychologist
Email: jackie.gordon@pgcps.org
Takisha Ubiera
Certified Reading Specialist & Resource Support Teacher
Email: takisha.robinson@pgcps.org
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