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Out-of-the-Box Thinkers in a Standardized Classroom 

To be a child who doesn’t learn in typical ways has never been easy. Fortunately, we live in a 
time when educators understand learning disabilities better than ever, and have more creative 
tools at their disposal for helping these kids. At the same time, public school teachers are under 
mounting public pressure to produce students with high standardized test scores and to teach to a 
standardized “common core” curriculum. All too often, the result is that public school 
classrooms—the very places where federal law guarantees learning-disabled children equal 
access to education—are increasingly inhospitable to them. 
 
This makes it all the more important to take a look at how well Prince George’s County public 
schools are at actually delivering services. To that end, the Prince George’s County SECAC 
surveyed* parents of children with various kinds of learning disabilities to see what they thought. 
Here are a few highlights from what the sixty-two respondents told us: 
 

• A	  majority	  of	  the	  parents—70	  percent—reported	  that	  their	  child	  had	  a	  current	  504	  Plan	  
or	  an	  IEP.	  Only	  two	  percent	  said	  their	  child	  had	  a	  disability	  but	  had	  been	  denied	  either	  
an	  IEP	  or	  a	  504.	  
	  

• The	  number	  one	  issue	  affecting	  these	  children	  is	  some	  kind	  of	  executive	  functioning	  
disability:	  75	  percent	  have	  a	  disorder	  in	  which	  this	  is	  a	  prominent	  feature.	  
	  

• Only	  11	  percent	  said	  that	  their	  child’s	  teacher	  routinely	  posts	  homework	  assignments	  on	  
the	  internet,	  even	  though	  this	  is	  the	  most	  efficient	  means	  of	  communication	  for	  children	  
who	  have	  trouble	  keeping	  track	  of	  paperwork,	  not	  to	  mention	  their	  parents.	  The	  most	  
common	  answer	  to	  the	  question,	  “What	  kind	  of	  communication	  would	  you	  most	  like	  
to	  get	  from	  your	  child’s	  teacher?”	  was	  “homework	  assignments.”	  
	  

• Only	  seven	  percent	  of	  the	  parents	  said	  that	  their	  child	  “always”	  received	  the	  classroom	  
accommodations	  he	  was	  entitled	  to	  under	  his	  IEP	  or	  504	  Plan.	  Thirty-‐four	  percent	  said	  
their	  child	  “mostly”	  got	  these	  accommodations,	  and	  another	  48	  percent	  said	  their	  child	  
got	  those	  accommodations	  “sometimes.”	  (Eighteen	  percent	  said	  their	  child	  did	  not	  
always	  ask	  for	  the	  accommodations.)	  
	  

• Learning	  disabilities	  frequently	  are	  accompanied	  by	  problems	  with	  social	  skills,	  and	  75	  
percent	  of	  the	  parents	  in	  the	  survey	  said	  that	  their	  children	  had	  challenges	  relating	  to	  
their	  peers.	  Fifty-‐six	  percent	  said	  that	  their	  child	  had	  been	  a	  victim	  of	  bullying,	  and	  28	  
percent	  of	  that	  group	  believed	  the	  bullying	  was	  directly	  related	  to	  their	  child’s	  learning	  
disability.	  
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• Twenty-‐seven	  percent	  reported	  that	  their	  child’s	  school	  had	  placed	  limitations	  on	  
their	  child’s	  participation	  in	  field	  trips,	  usually	  by	  requiring	  a	  parent	  to	  accompany	  the	  
child—a	  practice	  which	  in	  all	  but	  a	  few	  narrowly	  defined	  circumstances,	  has	  been	  
interpreted	  by	  courts	  as	  a	  violation	  of	  federal	  disability	  laws.	  Another	  34	  percent	  said	  
they	  believed	  that	  their	  child	  had	  on	  occasion	  been	  disciplined	  for	  behavior	  directly	  
related	  to	  his	  or	  her	  learning	  disability.	  
	  

• 34	  percent	  of	  the	  children	  in	  the	  survey	  were	  identified	  as	  Talented	  and	  Gifted	  (TAG).	  Of	  
those,	  60	  percent	  said	  that	  their	  child’s	  teachers	  gave	  them	  opportunities	  to	  explore	  
their	  talents	  and	  gifts,	  but	  only	  13	  percent	  said	  that	  their	  child	  had	  access	  to	  a	  GSLN	  
program.	  The	  rest	  of	  the	  parents	  of	  this	  group	  either	  replied	  that	  they	  did	  not	  have	  
access	  to	  GSLN	  programming	  or	  did	  not	  know	  whether	  or	  not	  their	  child	  had	  such	  
access.	  

Getting supports for these students is critical. These are kids who are, for the most part, keenly 
aware of their differences and who want very much to manage their work independently and 
have positive peer relationships. As parents and educators, we need to work together to figure 
out how to accommodate for the disabilities while teaching the skills so our students with 
learning disabilities can reach their full potential in a safe, collaborative environment that meets 
them where they are.  
 
 
 
 
 
	  
	  
	  
*This	  survey	  was	  co-‐written	  by	  Tracy	  Content	  and	  Sarah	  Wayland,	  with	  advice	  and	  insight	  from	  
Marilyn	  Clune	  and	  Beth	  McCracken-‐Harness.	  Results	  were	  gathered	  by	  advertising	  the	  location	  
of	  the	  online	  survey	  (on	  the	  SECAC	  home	  page)	  via	  local	  media	  and	  education	  list-‐serves	  
throughout	  the	  county,	  letters	  to	  PTAs	  of	  every	  school	  in	  the	  county,	  and	  via	  passing	  out	  hard	  
copies	  of	  the	  survey	  at	  the	  2013	  Back	  To	  School	  Fair.	  Sixty-‐two	  parents	  responded.	  	  
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DETAILED FINDINGS 

 
 

 



5	  

 

 



6	  

 

 
 



7	  

 
 

 
 

 



8	  

 
 

 
 

 



9	  

 
 

 
Please describe the GSLN programming at your child’s school 
 

•  The curriculum is heavily adapted to each individual student so that they progress in each 
topic area at the rate appropriate for them. 

 
•  I was told there was a program when I inquired, prior to enrolling. However, once we 

were there, we quickly discovered that at best, they were figuring it out as they went 
along. All most all of the teachers and staff had no experience working with the a GSLN 
student. I had to request the training for them. The academic resource class served as a 
study hall as opposed to a support to the student to help him work toward achieving his 
goals, as outlined in his IEP. The social skills component is NON EXISTENT and we 
have been asking for it the entire school year.  

 
 Modifications and accommodations when developing curriculum is an afterthought for 

some teachers instead of it being intentional when they are planning work. It's just been an 
uphill battle to get things like outlines or lesson notes so they student doesn't have to do so 
much note taking during class or getting a buddy assigned. I've been asking for some of 
these things since the first IEP meeting of the school year. 
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•  My daughter attended both an elementary and a middle school all day TAG program. 
AtGlenarden Woods Elementary my daughter, who has a 504 plan, participated in a 
monthly pullout program for GSLN students with 504 and IEP's. While the programmatic 
exercises were worthwhile, it was the peer to peer support that proved most valuable to 
my daughter. She knew she wasn't alone in her academic and social struggles with her 
disabilities. My daughter did not participate in the GSLN program at Kenmoor Middle 
because my daughter didn't have an IEP. The GSLN program at Kenmoor consisted of 
resource classes offered 2 or 3 times per week on an A/B schedule. Since my daughter 
only required accommodations and not services, she did not qualify for the resource 
classes. This was unfortunate, as my daughter felt much more isolated in middle school 
and at times she also felt marginalized by other students and even by some teachers who 
didn't understand her disabilities affected both her behavior and her ability to function in 
her classes. She overheard peers claiming that she had unfair advantages during testing 
because my daughter was allowed additional time on tests and also allowed the use of a 
calculator on math tests. Some teachers were inflexible when it came to making 
accommodations for my daughter. These teachers would either follow the plan to the letter 
and not demonstrate any flexibility as the need arose, or, worse, not follow plan 
accommodations even though my daughter invoked them until my husband and I 
complained to the school's TAG administrator, special education specialist, principal or a 
combination of the three. This has continued on into high school. There is a pervasive 
belief among certain teachers that we've encountered at almost every grade level in during 
my daughter's public education that my daughter isn't really disabled because she is both 
intelligent and adept at compensating for her disability that my daughter doesn't need 
accommodations. It has even been stated to me at times that I've been overly concerned 
and my daughter has used her accommodations as a crutch that has impeded her learning. 
There have even been occasions when a few of my daughters' teachers revealed that she 
had accommodations to my daughter's classmates. 

 
 Whether this was inadvertent/accidental or purposely done, my daughter wasn't sure. The 

effect on my daughter was the same: chagrin and embarrassment. 
 
•  Pull-out program at Glenarden Woods when my child attended was for children with both 

504 and IEP plans. Program in middle schoo (Kenmoor)l was an A/B day support class for 
children with IEP's only. My child couldn't access the middle school class. 

 
•  GSLN was approached holistically during school counselor's tenure, but school counselor 

was let go mid-term, and not replaced. GSLN classes became far less structured and far 
less often, and that, in my opinion, has made the difference between staying at the TAG 
center and moving back to our neighborhood school, where TIRC is available and 
supported. Please note that this is a disappointing change in the method of education and 
(I believe) has hurt my student's ability to succeed. Some teachers were better than others 
at identifying and working with my student in the classroom, even though the teachers 
involved often have experience dealing with 2E kids. 

 
•  My son has a GSLN Academic Resource class. Unfortunately, for the majority of the 

school year he was not receiving the services or instruction in this class because his 
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teacher was performing lunch duty instead and he was left in the library alone. This also 
occurred in other students with Asperger's GSLN classes as well. IEP goals were not met 
and none of the other portions of the class were taught and due to the situation and at the 
last quarter of the school year, another Special Education was brought in to teach the 
GSLN Class. The GSLN students had their classes individually which didn't make sense 
because social skills was part of the curiculum... how can Asperger's students work on 
social skills individually? Parents only received one progress report at the beginning of the 
4th quarter, which we should have received quarterly according to our children's IEPs. 
Lastly, teachers typically refused to follow the IEP accommodations causing the children's 
grades to drop. None of this was resolved until the parents brought the issues to the 
PGCPS Special Education Department and we are unsure of how this situation will turn 
out in the upcoming school year. 

 
•  Special Ed coordinates with TAG 
 
•  My child no longer attends PGCPS; she attends The Harbour School in Annapolis, where 

she takes honors level classes in an environment that caters towards children like her. And 
she is thriving. Having said that, while in PGCPS, she was in a variety of programs, 
ranging from regular classes with TAG pullout to a special program for children for 
emotional problems. In the former, she was routinely denied extra time for assignments, a 
quiet place to work, and a safe place to de-stress. In the latter, she was working below 
grade level with the rest of the class, as it was apparently easier for the teachers. 

 
ADAPTING THE CURRICULUM 
 
Please describe the accommodations your child should receive, per his or her IEP or 504: 
 
•  Extended time, graph paper for math, keyboarding, oral responses instead of written, 

dictation, one problem presented per page  
 
•  Flexibility in assignment deadlines, so as not to penalize her if she did work when assigned 

but forgot to hand it in; support at school to make sure she is writing down her assignments 
completely and correctly; a "safe place" to go if she gets upset or has an anxiety attack. 

 
•  Deadlines that take into account the fact that my child may have done assigned work but 

forgotten to turn it in; support to ensure that my child is writing down all her assignments 
correctly and completely; a "safe place" where she can go if she is upset or has an anxiety 
attack; time during the day for organizational help 

 
•  Small classroom size, use of computer 
 
•  Speech therapy – quarterly; Social skills interaction with peers w/ adult supervision 
 
•  Extended time, multiple and frequent breaks, scribe, visual/graphic organizers, mathematics 

tools and calculation devices, reduce distractions, limit amount to be copied from board, clear 
and concise step-by-step instructions when assigning research projects, copies of 
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teacher/student notes, altered/modified assignments, structured time for organizing materials, 
social skills training  

 
•  Access to computer for written work; additional time for testing; scribe  
 
•  Human reader, extended time, shorten lessons, movement breaks, use of calculator, 

information broken down in 1-2 steps at a time 
 
•  Dedicated aide to keep him focused, organized, and to assist with note-taking/tests. Aide 

intervenes when my son gets frustrated, before he totally shuts down or does something 
disruptive or harmful to himself. Aide makes sure he writes his assignments in his agenda 
book and turns in completed work. Aide makes sure parents know of projects and deadlines.  

 
- Allowed to use calculator, even on tests. Allowed extra time to complete work, including 

tests.  
 
- Teachers asked to use graphic organizers.  
 
- Allowed to take tests in separate, quiet location. 
 
-  Has extra copy of textbooks at home or access to online textbooks. Services: meets with 

social worker 1/wk for counseling on social and emotional issues. Attends academic 
resources class to learn social skills. 

 
•  Teacher checks his agenda book to ensure he has written down his homework. 
 
-  My son is seated near the teacher and peer models. 
 
-  Teachers repeat directions/instructions and give him cues to get him focused and attentive. 
 
-  Extended working time to complete classroom assignments. 
 
-  Peer buddy to make sure he takes home all necessary materials for homework (this 

accommodation is rarely implemented). 
 
-  Testing: extended time, small group setting and repetition of directions, rest breaks as 

needed. 
 
•  allowed to approach chalkboard (teacher's writing surface) to see contentselected seating to 

enable viewing teaching materials 
 
•  She is supposed to receive extra time for the meal time. The teacher has to repeat the 

questions or read a story two to three times before she/he asks she a question 
 
•  My son receives 10 hours of special education services from a special education teacher, an 

OT consult every 3 months, 1.15 hours of speech therapy. He is in a general education 5th 
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grade class. He is supposed to receive addition test taking time as well as study guides for 
major test. He is suppose to have a social skills group also. 

 
•  Extra time, dictionary, spell checker, word processor 
 
•  Behavior plan 
 
•  MY SON HAS BEEN TO MULTIPLE ELEMENTARY SCHOOLS AND WILL BE 

TRANSFERRED AGAIN NEXT SCHOOL YEAR FOR THE 5TH GRADE. HE WILL BE 
A CSEP STUDENT AT OXON HILL ES. IT WAS DEEMED THAT INDIAN QUEEN ES 
DOES NOT HAVE THE APPROPIATE RESOURCES TO ACCOMODATE HIM. NOW 
HE RECIVES SERVICES I.E. I-STATION AND SPIRE AT HIS CURRENT SCHOOL. 

 
•  My child is supposed to receive additional time on tests, a quiet testing environment, 

additional time to complete homework, seating accommodations to better see chalkboards 
and/or screens in the classroom, a set of textbooks kept at home, written copies of 
visual/auditory presentations of curriculum (e.g. printed copies of Power Point slides or other 
overheads, written copies of orally presented warm-up exercises), use of a calculator to assist 
in completing complex math problems as long as the problem isn't only arithmetical 
operations. In the past, my daughter also was allowed the use of a Dana/scribe in elementary 
school. She then had a note-taking "buddy" who would share notes taken in class on 
audio/video presentations of curriculum. My daughter no longer needs these last two 
accommodations in high school. My daughter also had an accommodation in elementary 
school to be allowed to complete fewer homework problems, notes, etc. than the expected 
minimum for assignments and assessments as long as she was able to demonstrate 
knowledge and proficiency in the subject matter being assessed through the assignments and 
tests. This accommodation was removed during my daughter's middle school years over my 
objections because, according to teachers and administrators, my daughter had demonstrated 
that she was almost always able to complete the entire test or assignment with the other 
accommodations allowed her. "Almost always" is not the same as each and every time and I 
feel that that the removal of this accommodations was done more for the convenience of 
teachers who couldn't adapt either their assessments or grading policies to assist my 
daughter. 

 
•  Scribe, Modified math class, keyboard 
 
•  Additional time to complete homework, additional time to complete tests, seating 

accommodations, extra set of textbooks to keep at home. Accommodations my daughter once 
had and no longer requires: my daughter had a note-taking "buddy" to help her copy down 
notes presented orally in class, the use of a Dana for note taking in class, handouts to 
reinforce information present orally in class, allowance to listen to recorded books for book 
report assignments, allowance for the use of a calculator in math class as long as the 
calculator was used for simple operations as part of more complex math problems 
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•  Primary accommodations: More time to complete assignments, ample opportunity to move 
around the desk. Less time spent tutoring or assisting with tasks that don't fall into the 
"gifted" range (some difficulty dealing with differentiation and scale) 

 
•  Extended time for testing and assignment completion, social skills training, reduction of 

distractions, preferential seating, instructional supports (notes, outlines, etc.), organization 
assistance and use of organization aids. Most of these accommodations did not occur and we 
would have to complain when our child was not afforded extended time during testing or 
assignments was requested and then our child would be pulled out to complete the work or 
test or complete them in the Academic Resource Class that was supposed to focused on 
social skills training, etc. instead. 

 
•  Extra time, more explanation (to make sure directions are understood), alternative 

assignments 
 
•  Extended time, reading test questions aloud 
 
•  Limit distractions, small classes, extra time to complete assignments, tests read-aloud 
 
•  OT services, speech services, adapted P.E., educational through CRI classroom 
 
• Scribing or use of computer, use of calculator, increased testing time, small, structured class 

environment, use of graphic organizer, can take breaks 
 
•  Extra time for taking exams, smaller setting 
 
•  Group speech 3x month, OT consults for his teachers, adaptive PE with his class (not a part 

of his IEP, but he gets to go because of his classmates), special ed as needed 
 
•  Preferential seating, written cues in additional to auditory instruction, more time, repetition 

of instructions 
 
•  Redirection, physical/verbal cues and prompts, longer time to respond to questions 
 
•  Use of PCS, verbal, gestures prompts, colored pictures, large print, repeated directions, 

simple directions, redirections, extra time, use of technology 
 
•  Extra Response time allowed, special seating, use of electronic devices (cell phone 

specifically disallowed although it was the only tool that worked and he learned to use it for 
alarms without the teachers calling him on it), repetition of directions 

 
•  Extra time, organizational Support, checklists 
 
•  Extra testing time, ability to seek out counselor when needed, seating at front of class, note-

taker, graphic organizers 
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•  In the CSEP, small class size, modified class work, we are support to get breaks, 
reinforcement, speech and language, etc. 

 
•  My child after two years of fighting should start her IEP next school year and they say 

seating, many breaks, 1 time a month with a specialist and 1 time a week with another  
 
•  Access to computer/laptop for written work; scribe for testing; sitting at the front of the class; 

separate space for testing 
 
•  Extended test time, use of calculator, sat in the front of the class 
 
•  Extra time to take tests, standing work station, teacher directed refocusing, peer help on 

remembering homework, teacher initialling agenda book daily for assignments, etc. 
 
•  She should have received intense math intervention like she received in Baltimore County 

public school system. And behavioral support for the FAS and bipolar disorders  
 
•  Material is read to him for math and reading and he has pull out for reading (with different 

reading programs). He has math pull out as well. PGCPS has no programs aimed at the 3Ds - 
dyslexia, dyscalculia, or dysgraphia. OT will not provide services. 

 
•  Extended time; reduced assignment quantity 
 
•  Extra time for testing, quiet, distraction-free space for testing, works at her own pace, works 

at her own ability level, can leave the room to calm herself; has a safe place to go when this 
happens 

 
•  Dedicated aide, human reader, calculation devices, graphic organizers, extended time, reduce 

distractions to student and to other students 
 
•  Gentle reminders to stay focused to complete tasks, seat change if needed, no punishment if 

he does not finish task in the allotted time 
 
•  More time, verbatim reading,graphic organizers 
 
•  Extra time on assignments and tests, separate room for testing (definitely standardized), extra 

set of books 
 
•  Extra time to complete tasks (including tests), isolation from distractions, placing child near 

teacher for better supervision, buddy system and teachers checking agenda book for 
assignments. Better communication with parents so that we are aware of assignments and 
when they are due. 

 
•  Speech and language 
 
•  Extra tme for test, a quiet place for test 
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•  Modified course work, para professional in close proximity, extra time for tests 
 

 
 
If you could change one thing about the way your child is taught, what would 
it be? 
 

• Ability	  to	  engage	  with	  the	  curriculum	  via	  his	  special	  interests	  (mammals,	  video	  games)	  
	  

• More	  creative	  assignments;	  less	  emphasis	  on	  whether	  to	  put	  your	  name	  at	  the	  top	  right	  hand	  

corner,	  etc.,	  w/	  penalties	  for	  failing	  to	  do	  so;	  a	  ban	  on	  taking	  off	  points	  for	  failure	  to	  follow	  
directions	  as	  opposed	  to	  failure	  to	  master	  a	  concept;	  less	  standardized	  testing	  and	  less	  "teaching	  
to	  the	  test."	  

	  
• Use	  of	  activities	  that	  encourage	  participation	  

	  

• Active	  play,	  visuals	  and	  repetition	  
	  

• Stop	  assigning	  so	  much	  homework.	  Reduce	  the	  number	  of	  students	  in	  the	  class	  and	  remove	  the	  

distracting	  students	  in	  the	  class.	  Provide	  more	  opportunities	  for	  hands	  on	  learning	  and	  learning	  
outside	  the	  classroom.	  Use	  technology	  more	  in	  instruction.	  Slow	  down	  the	  pace	  of	  teaching	  so	  
that	  learning	  becomes	  the	  emphasis	  and	  not	  passing	  the	  TEST	  at	  the	  end.	  Provide	  teachers	  that	  

understand	  how	  he	  learns	  so	  they	  can	  teach	  him.	  
	  

• For	  the	  teachers	  to	  actually	  follow	  what	  is	  discussed	  and	  agreed	  upon	  at	  the	  504/IEP	  meetings	  

	  
• Changing	  the	  color	  system	  and	  having	  the	  teacher	  understand	  that	  my	  child	  is	  not	  a	  typical	  kid	  

and	  will	  have	  some	  issues	  following	  the	  same	  rules	  and	  guidelines	  set	  for	  typical	  kids.	  Also	  to	  

actually	  shorten	  assignments	  rather	  then	  send	  them	  home	  for	  homework	  which	  makes	  for	  a	  
long	  evening	  
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• He	  needs	  someone	  to	  keep	  him	  focused	  on	  instruction	  and	  ensure	  he	  has	  read,	  understood,	  and	  

is	  following	  directions.	  In	  an	  ideal	  world,	  either	  there	  would	  be	  more	  adults	  in	  the	  classroom	  or	  
he	  would	  have	  his	  own	  aide,	  since	  it	  is	  hard	  for	  the	  teacher	  to	  both	  teach	  and	  keep	  an	  eye	  on	  my	  
son.	  

	  
• My	  child	  would	  benefit	  greatly	  from	  encouragement,	  including	  teacher	  smiles,	  rather	  than	  the	  

current	  somewhat	  heavy	  reliance	  on	  punitive	  means	  of	  achieving	  compliance	  with	  class	  

expectations.	  
	  

• I	  would	  have	  like	  her	  teachers	  to	  understand	  the	  child	  better.	  Put	  her	  in	  the	  environment	  where	  

she	  is	  not	  easily	  distracted.	  
• Group	  work/activities	  do	  not	  work	  very	  well	  with	  her	  she	  needs	  to	  be	  prompted	  to	  finish	  a	  task.	  

She	  needs	  more	  attention.	  

 
• I	  would	  use	  technology	  in	  his	  daily	  lessons	  at	  school.	  I	  would	  allow	  for	  more	  visuals	  in	  all	  lessons.	  

I	  would	  teach	  teachers	  to	  not	  allow	  children	  to	  fail.	  If	  a	  student	  gets	  a	  60	  on	  a	  test,	  the	  lesson	  

should	  be	  retaught	  and	  child	  tested	  again.	  I	  would	  like	  to	  see	  the	  lesson	  slowed	  down	  so	  that	  
children	  have	  time	  to	  master	  skills.	  I	  feel	  that	  my	  son	  is	  presented	  a	  lesson	  at	  school,	  but	  is	  not	  
taught	  a	  lesson.	  If	  the	  teacher	  presents	  and	  the	  students	  do	  not	  master	  the	  lesson,	  they	  just	  

move	  on	  to	  the	  next	  lesson.	  I	  would	  also	  like	  to	  see	  the	  teacher	  working	  more	  with	  the	  parent	  by	  
utilizing	  different	  forms	  of	  communications,	  also	  providing	  sample	  work	  for	  parents	  to	  refresh	  
their	  skills.	  

	  
• Computers	  for	  each	  student	  to	  use,	  not	  “he	  has	  the	  right	  if	  we	  can	  find	  one,”	  and	  “if	  the	  teacher	  

feels	  like	  accommodating”	  

	  
• In	  the	  lower	  grades,	  some	  teachers	  gave	  children	  100%	  on	  homework	  just	  for	  turning	  it	  in.	  So	  

my	  daughter's	  problems	  were	  not	  apparent	  until	  test	  time.There	  have	  been	  way	  too	  many	  

multiple	  choice	  assignments	  and	  tests,	  which	  are	  much	  easier	  and	  therefore	  do	  not	  show	  very	  
well	  where	  and	  when	  a	  child	  has	  problems.	  
	  

• He	  lacks	  confidence,	  especially	  in	  the	  area	  of	  reading.	  He’s	  lazy	  when	  it	  comes	  to	  reading	  and	  
always	  wants	  someone	  to	  do	  it	  for	  him.	  I	  want	  him	  and/or	  supporting	  people	  around	  him	  to	  find	  
ways	  that	  will	  build	  his	  confidence	  into	  wanting	  to	  better	  himself	  and	  read	  more.	  	  Have	  more	  

programs	  available	  for	  students	  with	  special	  education	  limits.	  Reduce	  class	  sizes	  in	  the	  near	  
future	  so	  that	  each	  child	  will	  be	  able	  to	  receive	  the	  education	  he/she	  needs.	  	  Majority	  of	  African	  
American	  boys	  get	  “looked	  over”	  for	  different	  reasons.	  That’s	  a	  call	  for	  help	  and	  teachers	  should	  

want	  to	  help	  if	  that’s	  the	  career	  field	  they	  chose.	  I	  want	  my	  son	  to	  grow	  up	  and	  become	  
successful	  and	  he	  can	  do	  anything	  he	  wants	  to	  do.	  It	  starts	  with	  reading.	  	  
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• Using	  her	  strength	  interest	  and	  prospective	  gift	  or	  talent	  in	  teaching	  her.	  She	  loves	  to	  sing	  …She	  
can’t	  retain	  other	  information,	  but	  amazingly	  learns	  a	  song	  in	  five	  minutes.	  

	  
• Interactive	  teaching	  with	  visual	  stimuli.	  

	  

• Teachers	  displaying	  more	  respect	  for	  my	  daughter	  and	  belief	  that	  her	  disability	  is	  real.	  My	  
daughter	  had	  some	  very	  good	  teachers	  who	  were	  flexible	  in	  their	  approach	  to	  teaching	  students	  
with	  disabilities.	  Other	  teachers	  showed	  a	  rigidity	  in	  their	  teaching	  methods	  and	  attitudes	  that	  I	  

found	  difficult	  to	  overcome	  on	  my	  daughter's	  behalf.	  The	  common	  response	  I	  received	  from	  the	  
latter	  group	  of	  teachers	  when	  I	  would	  try	  to	  speak	  to	  them	  about	  my	  daughter's	  disabilities	  
would	  be	  variations	  of,	  "Well,	  your	  daughter	  keeps	  up	  most	  of	  the	  time.	  She	  just	  needs	  to	  learn	  

some	  discipline,	  organization,	  and	  attention	  to	  tasks."	  My	  daughter	  is	  diagnosed	  ADHD	  with	  an	  
executive	  functioning	  deficit.	  
	  

• Tutoring	  time	  in	  a	  relaxed	  setting	  and	  more	  time	  away	  from	  the	  desk	  for	  recreational	  activities,	  
and	  a	  LOT	  less	  time	  spent	  in	  rote	  practice	  that	  works	  out	  as	  boring	  to	  the	  student.	  Engagement	  
is	  half	  the	  battle	  with	  TAG	  kids	  and	  I	  don't	  feel	  the	  current	  stress	  on	  standardized	  testing	  

addresses	  the	  concerns	  I	  have	  for	  how	  these	  kids	  are	  taught.	  
	  

• It	  would	  help	  if	  teachers	  attempted	  to	  learn	  about	  Asperger's/High	  Functioning	  Autism	  and	  

realize	  that	  these	  children	  need	  to	  be	  taught	  differently	  and	  try	  to	  understand	  that	  no	  gifted	  
child	  learns	  the	  same	  and	  that	  most	  of	  these	  children	  think	  outside	  of	  the	  box.	  There	  are	  a	  high	  

number	  of	  children	  that	  are	  gifted	  with	  learning	  disabilities	  so	  educational	  plans	  need	  to	  be	  
adapted	  to	  help	  our	  children.	  It	  would	  help	  if	  teachers	  and	  administrators	  remember	  that	  
although	  our	  children	  are	  intelligent,	  they	  are	  constantly	  working	  to	  improve	  their	  deficits	  in	  

social	  skills	  (so	  group	  projects	  are	  a	  challenge,	  but	  they	  will	  try),	  in	  organization	  (they	  tend	  to	  
lose	  everything,	  so	  don't	  get	  upset	  if	  you	  have	  to	  provide	  them	  with	  dual	  copies	  of	  worksheets),	  
they	  get	  distracted	  easily	  (so	  don't	  get	  offended	  if	  they	  aren't	  paying	  attention	  because	  most	  of	  

the	  time	  their	  mind	  is	  distracted	  especially	  if	  you	  place	  them	  near	  a	  window,	  air	  conditioner,	  a	  
doorway),	  if	  they	  don't	  look	  you	  in	  the	  eyes	  please	  attempt	  to	  teach	  them	  anyway	  because	  they	  
are	  not	  being	  disrespectful,	  sometimes	  to	  look	  you	  directly	  in	  the	  eyes	  if	  visually	  overwhelming	  

for	  them	  and	  lastly,	  they	  are	  students	  who	  are	  eager	  to	  learn	  but	  trying	  to	  deal	  with	  the	  
overwhelming	  demands	  of	  middle	  school	  just	  like	  most	  of	  the	  neurotypical	  	  children	  in	  your	  TAG	  
classes.	  

	  
• 1.	  Better	  teachers.	  Having	  teachers	  who	  get	  that	  they	  have	  to	  teach	  differently	  to	  reach	  children	  

with	  special	  learning	  needs.	  Out	  of	  my	  son's	  6th	  grade	  teachers,	  only	  threewere	  able	  to	  adjust	  

their	  styles	  and	  make	  the	  appropriate	  accommodations.	  For	  the	  rest,	  it	  was	  basically	  up	  to	  us	  to	  
reteach	  at	  home.	  	  
2.	  Having	  a	  teaching	  advocate	  for	  son	  who	  could	  observe	  teachers	  in	  the	  classroom	  and	  provide	  

feedback/guidance	  on	  what	  they	  could	  do	  differently	  to	  make	  an	  impact	  
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3.	  Principals	  and	  administrator	  staff	  who	  believe	  in	  and	  support	  the	  needs	  to	  kids	  with	  different	  
learning	  styles,	  so	  every	  classroom	  benefits	  

	  
• The	  regular	  school	  was	  not	  the	  correct	  placement	  for	  him.	  He	  was	  not	  progressing	  at	  all	  in	  high	  

school	  and	  after	  five	  years,	  he	  dropped	  out.	  I	  wish	  he	  could	  have	  gained	  skills	  that	  would	  have	  

made	  him	  employable.	  
	  

• Teachers	  who	  are	  sensitive	  to	  my	  child's	  needs,	  patient,	  creative,	  and	  caring.	  

	  
• Educators	  continue	  to	  try	  to	  reach	  the	  child	  no	  matter	  how	  long	  it	  takes.	  

 
• More	  inclusion	  with	  the	  general	  education	  population.	  Although	  the	  CRI	  students	  eat	  lunch,	  

attend	  assemblies,	  etc...	  with	  the	  general	  education	  population,	  the	  CRI	  students	  do	  not	  attend	  
music	  classes.	  I've	  not	  heard	  of	  any	  student	  being	  invited	  to	  participate	  in	  instrumental	  classes	  

or	  school	  plays.	  
	  

• More	  attention	  to	  his	  executive	  functioning	  issues	  as	  well	  as	  more	  enrichment/advanced	  

instruction.	  
	  

• Not	  being	  around	  the	  other	  noisy,	  disrespectful	  students	  that	  don't	  want	  to	  learn.	  He	  is	  in	  high	  

school	  and	  inclusion.	  
	  

• I	  would	  like	  to	  see	  more	  differentiated	  instruction.	  My	  child's	  strengths	  and	  weaknesses	  are	  

clearly	  defined	  and	  I	  would	  like	  to	  see	  her	  be	  able	  to	  grow	  in	  her	  areas	  of	  weaknesses	  more	  so	  
than	  continue	  to	  work	  on	  concepts	  that	  she	  has	  already	  mastered	  because	  that	  is	  what	  
everyone	  else	  is	  working	  on.	  

	  
• More	  time	  at	  Chapel	  Forge	  -‐	  right	  now,	  we're	  at	  only	  five	  hours/week.	  She	  needs	  another	  

session	  added	  on,	  as	  a	  minimum.	  

	  
• She	  would	  have	  a	  teacher	  that	  understands	  special	  education,	  lot	  of	  patience	  and	  willing	  to	  give	  

accommodations	  to	  the	  child.	  Also	  use	  of	  more	  technology	  to	  fit	  her	  needs.	  

	  
• Homework	  assignments	  available	  online,	  every	  class,	  every	  assignment,	  in	  one	  location,	  not	  

spread	  out	  on	  numerous	  websites	  that	  each	  individual	  teacher	  preferred.	  This	  could	  even	  be	  a	  

centralized	  system	  that	  "harvests"	  homework	  from	  an	  electronic	  location	  that	  is	  convenient	  for	  
each	  teacher.	  The	  goal	  would	  be	  for	  the	  student	  and	  parent	  to	  be	  able	  to	  go	  to	  one	  place	  (i.e.	  
SchoolMax)	  and	  have	  his	  or	  her	  classes	  listed,	  click	  on	  each	  class	  and	  see	  the	  homework	  that	  has	  

been	  or	  was	  assigned.	  
	  

• All	  teachers	  use	  differentiated	  learning	  for	  all	  students.	  
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• Smaller	  class	  sizes	  

	  
• More	  understanding	  for	  the	  teacher	  and	  staff.	  (	  the	  school	  that	  he	  is	  at	  now,	  is	  working	  very	  well	  

for	  him)	  

	  
• She	  needs	  it	  to	  be	  taught,	  not	  told.	  She	  needs	  extra	  help	  not	  a	  group	  setting	  for	  other	  students	  

with	  no	  disability	  

	  
• Allowing	  him	  to	  work	  on	  material	  ahead	  of	  his	  age/grade	  

	  

• What	  would	  have	  helped	  the	  most	  would	  have	  been	  co-‐taught	  classes	  thru	  high	  school.	  I	  think	  it	  
is	  a	  shame	  that	  after	  13	  years	  of	  school,	  my	  son	  felt	  as	  though	  he	  didn't	  learn	  anything	  in	  high	  
school.	  I	  would	  like	  there	  to	  be	  motivation/success	  classes	  for	  students	  who	  struggle.	  I	  would	  

have	  also	  appreciated	  IEP	  meetings	  where	  everyone	  was	  present,	  not	  just	  a	  select	  few,	  with	  a	  
better	  system	  for	  follow	  up.	  
	  

• ALL	  teachers	  on	  board	  with	  redirecting	  attention	  to	  task	  at	  hand,	  making	  sure	  assignments	  are	  in	  
agenda	  book,	  following	  504	  plan,	  etc.	  
	  

• She	  graduated	  last	  year	  but	  was	  continuously	  told	  that	  if	  she	  tried	  hard	  enough	  she	  could	  get	  it.	  
To	  this	  day	  she	  can	  add	  and	  do	  very	  simple	  subtraction.	  Her	  intense	  mental	  issues	  were	  never	  

addressed.	  Sadly	  the	  PG	  education	  system	  failed	  my	  child.	  
	  

• We	  need	  to	  get	  PGCPS	  to	  recognize	  the	  triple	  Ds	  and	  bring	  in	  programs	  aimed	  at	  the	  learning	  

styles	  associated	  with	  dyslexia/dyscalculia.	  Throwing	  a	  general	  reading	  program	  at	  them	  is	  like	  
putting	  their	  finger	  in	  a	  dike	  that	  has	  1000	  holes	  
	  

• Smaller	  group	  instruction;	  more	  hands	  on	  instruction;	  daily	  in	  school	  meditation	  
	  

• Her	  teachers	  would	  challenge	  her	  even	  more	  than	  they	  do	  -‐	  she	  is	  capable	  of	  a	  lot	  more	  than	  she	  

is	  currently	  doing.	  She	  should	  be	  doing	  more	  bridging	  activities	  -‐	  things	  more	  like	  what	  her	  peers	  
in	  the	  local	  HS	  honors	  classes	  do,	  like	  writing	  research	  papers,	  doing	  science	  projects,	  etc.	  It	  
might	  take	  a	  little	  longer	  for	  her	  to	  finish,	  and	  she	  would	  probably	  need	  more	  guidance,	  but	  the	  

practice	  is	  necessary	  for	  her	  to	  succeed	  in	  college,	  which	  is	  her	  goal	  
	  

• Being	  allowed	  to	  perform	  more	  work	  at	  school	  using	  computers	  instead	  of	  pencil	  and	  textbook	  

	  
• More	  appropriate	  learning	  materials,	  not	  the	  same	  books	  as	  everyone	  else	  in	  the	  school	  

	  

• iPad	  
Small	  group	  
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Incorporation	  of	  the	  arts	  
Slower	  pace	  

Alternate	  curriculum	  with	  emphasis	  on	  fundamentals	  
	  

• More	  individualized	  learning,	  based	  on	  the	  needs	  and	  interests	  of	  the	  child,	  much	  less	  reliance	  

on	  achievement	  test	  scores	  as	  a	  measure	  of	  accomplishment,	  as	  those	  most	  often	  measure	  the	  
lowest	  common	  denominator.	  Better	  accommodation	  for	  each	  student's	  talents.	  

 
• He	  is	  in	  a	  new	  school	  that	  helps	  him	  out	  a	  lot	  now.	  But	  he	  was	  in	  Francis	  T.	  Evans	  and	  the	  staff	  

there	  was	  not	  special	  needs	  friendly	  to	  my	  child	  or	  me.	  If	  they	  have	  to	  give	  you	  too	  many	  
accommodations,	  they	  will	  try	  to	  write	  your	  child	  off	  as	  being	  crazy	  

	  
• Sometimes,	  students	  have	  a	  take	  test/quizzes	  in	  the	  classroom	  with	  the	  other	  students...when	  

the	  class	  is	  larger	  than	  20...there	  can	  be	  a	  problem.	  But	  that's	  what	  happens	  when	  there	  are	  a	  

lot	  of	  students	  and	  not	  enough	  teachers.	  
	  

• more	  use	  of	  audio	  tools	  for	  learning	  

	  
• needs	  high	  structure	  
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COMMUNICATION 
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What kind of information would you most like to get from your child’s 
teacher? 
 

• Information	  about	  what	  is	  expected	  at	  home,	  and	  also	  about	  times	  when	  my	  child	  is	  not	  doing	  

well	  at	  school	  so	  that	  I	  can	  figure	  out	  how	  to	  help	  him	  do	  better.	  
	  

• More	  info	  and	  support	  on	  long-‐term	  assignments-‐-‐a	  special	  heads	  up	  when	  they	  are	  assigned	  

and	  advice	  for	  breaking	  it	  down	  into	  smaller	  bit,	  in	  recognition	  of	  the	  fact	  that	  my	  child	  does	  not	  
understand	  long-‐term	  planning	  at	  this	  point,	  has	  unrealistic	  and/or	  inaccurate	  conceptions	  of	  
time,	  and	  needs	  considerable	  support	  on	  both	  ends.	  

	  
• More	  about	  what	  my	  child	  is	  doing	  right,	  as	  opposed	  to	  what	  she	  is	  doing	  that	  is	  inconvenient	  to	  

the	  teacher.	  

	  
• Field	  trip	  updates,	  news	  from	  classroom	  activities	  
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• Information	  on	  progress	  with	  speech	  language,	  social	  skills,	  cognitive	  learning	  developments	  and	  
milestones,	  learning	  any	  new	  techniques	  they	  may	  have	  tried	  to	  accommodate	  my	  child's	  

particular	  learning	  style	  
	  

• Clearly	  defined	  assignments	  with	  the	  expectations	  outlined.	  And	  I	  would	  like	  to	  be	  told	  how	  it	  

should	  be	  modified	  for	  my	  child	  so	  I	  don't	  have	  to	  contact	  to	  the	  teacher	  to	  ask	  him.	  Specific	  
emails	  for	  long	  term	  assignments	  
	  

• I'd	  like	  to	  know	  exactly	  what	  all	  of	  his	  assignments	  and	  projects	  are,	  and	  when	  each	  is	  due,	  
including	  any	  interim	  deadlines.	  At	  times	  I	  have	  to	  ask	  teachers	  repeatedly	  for	  clarification	  on	  
project	  instructions	  and	  deadlines.	  A	  few	  times,	  the	  deadline	  had	  passed	  before	  I	  was	  ever	  told	  

what	  it	  was,	  or	  I	  didn't	  know	  a	  project	  had	  been	  assigned	  until	  I	  came	  across	  an	  instruction	  sheet	  
for	  it	  in	  my	  son's	  binder,	  lost	  among	  other	  papers.	  I	  don't	  understand	  why	  his	  teachers	  don't	  
post	  this	  information	  on-‐line.	  

	  
• I'd	  like	  to	  know	  what	  his	  assignments	  are	  and	  when	  they	  are	  due,	  BEFORE	  he	  gets	  a	  zero	  for	  

non-‐completion.	  I'd	  also	  like	  to	  know	  EXACTLY	  what	  happened	  when	  he	  gets	  a	  "check"	  for	  

failure	  to	  perform	  in	  some	  way.	  His	  weekly	  report	  will	  have	  a	  check	  for	  "failure	  to	  follow	  
instructions,"	  for	  example,	  but	  I	  have	  no	  idea	  of	  the	  circumstances,	  so	  I	  don't	  know	  what	  to	  do	  
to	  improve	  his	  performance.	  Asking	  my	  son	  doesn't	  help;	  he	  doesn't	  remember.	  

	  
• I	  would	  like	  to	  hear	  which	  things	  my	  child	  does	  well	  and	  the	  teacher's	  own	  plan	  to	  encourage	  

him	  to	  enjoy	  learning	  and	  school	  in	  general,	  not	  just	  as	  a	  student	  who	  requires	  extra	  attention	  
for	  his	  struggles.	  

 
• My	  daughter	  is	  in	  kindergarten.	  Monthly	  progress	  on	  her	  IEP	  goals.	  Not	  to	  wait	  for	  parent	  

teacher	  meeting,	  which	  is	  what	  my	  daughter's	  teacher	  prefers.	  Any	  emerged	  skill	  that	  my	  
daughter	  may	  show	  at	  school.	  I	  would	  like	  to	  know	  what	  she	  is	  supposed	  to	  learn	  during	  the	  
week	  and	  how	  I	  can	  assist	  her.	  

	  
• Grading	  matrix	  

Testing	  dates	  in	  advance	  

What	  we	  will	  learn	  this	  month	  
Standardized	  Test	  scores	  
Clear	  definition	  of	  assignments	  and	  what	  is	  expected	  for	  the	  assignments	  

Weekly	  grades	  put	  into	  SchoolMax	  
	  

• Homework	  assignments	  
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• I	  would	  like	  to	  know	  when	  my	  child	  has	  been	  having	  executive	  function	  issues.	  I	  see	  it	  at	  home.	  
They	  see	  it	  at	  school.	  But	  teachers	  do	  not	  talk	  to	  me	  about	  it	  because	  my	  daughter	  is	  bright	  and	  

currently	  gets	  good	  grades,	  and	  other	  children	  have	  more	  serious	  problems.	  
	  

• I	  RECIEVE	  BEHAVIOR	  CHARTS	  DAILY	  FOR	  MY	  SON.	  AN	  FBA/BIP	  WAWS	  CREATED	  TO	  ASSIST	  WITH	  

HIS	  BEHAVIOR	  (THE	  ADHD)	  
	  

• Now	  that	  my	  daughter	  is	  in	  high	  school,	  I	  would	  like	  the	  information	  to	  be	  readily	  available	  to	  

her.	  My	  daughter	  finds	  it	  easiest	  to	  check	  a	  teacher's	  website	  or	  Facebook	  page	  for	  assignment	  
due	  dates	  and	  for	  testing/assessment	  information.	  My	  daughter	  also	  has	  printed	  syllabi	  from	  a	  
couple	  of	  her	  teachers,	  but	  since	  has	  an	  executive	  functioning	  disability,	  my	  daughter	  is	  prone	  to	  

losing	  these	  some	  time	  during	  the	  quarter.	  My	  daughter	  and	  I	  have	  both	  found	  SchoolMax	  an	  
important	  and	  useful	  tool	  in	  tracking	  what	  in	  class	  or	  homework	  my	  daughter	  may	  have	  
neglected	  turning	  in.	  But,	  not	  all	  of	  my	  daughter's	  teachers	  update	  her	  grades	  in	  SchoolMax	  on	  a	  

weekly	  basis.	  
	  

• Progress	  notes,	  monthly	  assessments	  on	  improvement	  of	  my	  daughters	  intellectual	  growth,	  

socialization,	  independence	  etc	  in	  class.	  
	  

• Updates	  on	  IEP	  progress,	  is	  the	  plan	  or	  plans	  in	  place	  working	  for	  my	  child	  

	  
• Clearly	  delineated	  project	  milestones	  and	  a	  grading	  rubric	  for	  long-‐term	  projects.	  

 
• When	  assignments	  are	  missing	  and	  what	  those	  assignments	  are.	  A	  rubber	  stamp	  in	  the	  book	  

saying	  that	  homework	  is	  missing	  was	  completely	  unhelpful	  for	  a	  student	  with	  executive	  
functioning	  issues	  and	  organization	  problems.	  It	  was	  often	  impossible	  to	  know	  WHICH	  

assignment(s)	  my	  student	  was	  missing	  
	  

• We	  would	  like	  to	  receive	  reports	  if	  our	  child	  has	  missing	  assignments,	  is	  having	  issues	  in	  class	  or	  

in	  school	  in	  general,	  if	  there	  are	  any	  concerns	  that	  the	  teacher	  has	  at	  all.	  For	  example,	  in	  
orientation	  that	  teachers	  of	  the	  TAG	  Department	  stated	  that	  grades	  would	  be	  input	  into	  
SchoolMax	  weekly	  by	  Sunday	  evenings,	  but	  the	  Social	  Studies	  teacher	  would	  go	  up	  to	  a	  month	  in	  

a	  half	  without	  inputting	  grades	  (would	  put	  in	  a	  few	  grades	  here	  and	  there)	  and	  then	  the	  week	  of	  
report	  cards,	  she	  would	  add	  in	  multiple	  assignments	  that	  were	  not	  in	  SchoolMax	  before	  and	  
grade	  them	  as	  Zero	  and	  then	  our	  child's	  grade	  would	  drop	  from	  an	  A	  to	  an	  E.	  Unfortunately,	  this	  

happenned	  in	  both	  of	  the	  6th	  and	  7th	  grade	  classes	  that	  this	  particular	  teacher	  taught.	  If	  grades	  
were	  entered	  in	  a	  timely	  manner	  parent	  could	  address	  the	  missing	  assignments	  with	  our	  
children	  and	  they	  would	  not	  be	  close	  to	  failing	  or	  being	  placed	  on	  Academic	  Probation	  for	  TAG.	  

	  
• All	  homework	  assignments.	  Rubrics	  for	  projects	  and	  interim	  deadlines	  for	  projects.	  timely	  notice	  

of	  behavior	  issues	  or	  work	  habits	  -‐	  school	  max	  is	  NOT	  USEFUL	  because	  it's	  moot	  at	  that	  point.	  



30	  

	  
• Anything	  other	  than	  misbehavior	  calls	  

	  
• When	  my	  child	  is	  doing	  something	  good	  not	  ALWAYS	  when	  he's	  not	  doing	  so	  good.	  

	  

• The	  iEP	  goals	  that	  will	  be	  worked	  on	  the	  upcoming	  week	  
	  

• When	  it	  appears	  that	  the	  grades	  are	  dropping,	  any	  trouble	  completing	  assignments,	  not	  turning	  

something	  in	  
	  

• Returning	  emails,	  returning	  email	  communication	  in	  a	  timely	  manner	  

	  
• Maybe	  a	  weekly	  report	  of	  how	  he's	  doing.	  My	  child	  cannot	  tell	  me	  about	  his	  day.	  I	  have	  no	  idea	  

what	  he	  does	  well	  at	  or	  what	  he	  struggles	  with.	  Homework	  comes	  home	  in	  his	  bag	  most	  of	  it	  is	  

self	  explanatory	  but	  often	  we	  get	  things	  and	  we	  have	  no	  idea	  what	  to	  do	  with	  them	  and	  our	  son	  
can't	  tell	  us.	  I	  think	  because	  he	  is	  verbal	  and	  can	  say	  a	  lot,	  people	  forget	  his	  working	  memory	  is	  
terrible.	  Communication	  between	  his	  Gen	  Ed	  teacher	  and	  Special	  Ed	  teacher	  was	  horrible	  this	  

year.	  We	  got	  homework	  multiple	  times	  and	  extra	  homework.	  My	  son	  struggles	  with	  
homework!!!!	  I	  also	  never	  know	  if	  he	  has	  the	  same	  struggles	  in	  school	  because	  of	  the	  lack	  of	  
communication.	  

 
• How	  she	  is	  performing	  in	  class.	  Where	  she	  seems	  to	  struggle.	  What	  the	  goals	  and	  objectives	  

they	  are	  working	  on	  weekly	  

	  
• The	  bare	  truth	  of	  how	  my	  child	  is	  performing	  vis-‐a-‐vis	  typically	  developing	  children.	  It's	  just	  not	  

comprehensive	  enough	  to	  focus	  on	  her	  special	  ed	  peers	  as	  a	  comparison	  point	  

	  
• Assignment,	  due	  dates,	  and	  rubric	  

	  

• Immediate	  communication	  if	  there	  is	  an	  issue.	  Not	  letting	  problems	  go	  for	  half	  an	  quarter	  before	  
I	  read	  in	  on	  the	  Progress	  Report	  Card	  
	  

• Anything	  that	  will	  help	  him	  do	  better	  in	  class,	  report	  of	  progress,	  behavior,	  one	  on	  one	  
communicate,	  What	  time	  was	  his	  break,	  strong	  points	  
	  

• At	  home	  tips	  and	  concepts	  they	  are	  learning	  and	  learning	  styles	  so	  I	  am	  not	  left	  in	  the	  dark	  when	  
my	  child	  comes	  home	  and	  says	  nothing	  about	  what’s	  to	  come	  that	  was	  not	  posted	  online	  
	  

• General	  information	  about	  classroom	  lessons	  
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• Assignments,	  classwork,	  homework	  for	  the	  week	  -‐	  some	  days	  are	  better	  attention	  days	  then	  
others,	  it	  would	  be	  helpful	  to	  have	  the	  week	  assignments	  in	  advance	  so	  on	  "good"	  days	  more	  

work	  could	  be	  completed	  
	  

• Homework	  assignments;	  dates	  when	  long	  term	  projects	  are	  due	  

	  
• Homework	  assignments	  and	  timelines	  posted	  online	  would	  be	  most	  helpful...sometimes	  the	  

teachers	  will	  say	  that	  everything	  is	  fine,	  on	  track,	  etc.	  and	  when	  I	  check	  School	  Max,	  I	  see	  a	  

bunch	  of	  zeroes!	  Knowing	  what	  actually	  is	  expected	  and	  how	  your	  child	  will	  be	  graded	  has	  to	  be	  
the	  first	  step.	  If	  the	  child	  misses	  a	  day/class,	  it	  would	  really	  be	  nice	  to	  be	  able	  to	  get	  the	  
assignment	  online.	  And	  if	  the	  week's	  assignments	  are	  online,	  or	  the	  month's,	  my	  child	  will	  often	  

work	  ahead.	  
	  

• I	  would	  like	  to	  always	  know	  about	  any	  concerns	  that	  they	  may	  have	  regarding	  the	  child's	  

performance.	  I	  would	  like	  to	  hear	  more	  about	  what	  they	  see	  as	  my	  child’s	  strengths.	  I	  would	  like	  
to	  receive	  all	  testing	  results	  prior	  to	  IEP	  meetings	  to	  allow	  me	  adequate	  time	  for	  me	  to	  review	  of	  
them.	  

	  
• How	  he	  is	  doing	  in	  class,	  what	  some	  of	  the	  other	  teachers	  say	  about	  how	  he	  is	  working	  in	  class,	  

how	  is	  his	  behavior,	  what	  his	  grade	  is,	  and	  where	  he	  still	  needs	  to	  work	  harder.	  	  	  

 
• Behavioral	  updates	  

Information	  for	  the	  tutor	  (focus	  areas)	  

	  
• When	  assignments	  aren't	  turned	  in	  on	  time.	  Waiting	  till	  SchoolMax	  reports	  the	  problem	  means	  

it's	  likely	  too	  late	  to	  do	  something	  about	  it.	  

	  
• Feedback	  on	  day	  to	  day	  performance	  

	  

• Day-‐to-‐day	  struggles	  



32	  
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SOCIAL SKILLS 
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BULLYING 
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Please describe the bullying 

• Another child repeatedly threw woodchips at my child on the playground. Other children ran away 
when he wanted to play with them. 
 

• Not sure I can hold the school to account for this--my child has problems with another couple of 
kids in the neighborhood, for reasons relating to her lack of social skills, and these kids have 
made it so unpleasant for her on the bus that I have driven her to and from school all this year 
and expect to have to do so again next year.   
 

• Other kids, and sometimes their parents, treated my child as if she were a time bomb likely to 
explode at any moment. She was shunned at recess and lunch, and on one occasion when she 
playfully (and inadvisedly) put her hands on another child's neck on the school bus, the parent of 
that child tried to get her permanently banned from the bus. My child has also witnessed 
numerous occasions of bullying against another child in her class who also had ADHD--mainly, 
teasing this child about his disability and games that pretended that the disability was contagious. 
Teachers were aware of these games and did nothing. 
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• My child was coming home with repeated injuries that was not explained by the teacher and other 

adults in the classroom 
 

• Kids would push my child around; do things wrong and then blame my child for the incident 
 

• At Yorktown Elementary, before he was moved to Robert Frost, he would be teased by other 
boys, especially when he didn't do well in a physical activity due to his below average motor 
coordination. His response was often physical--he'd hit the person teasing him (one strike, not a 
full-on assault). This would result in my son being suspended for physical assault. At Robert 
Frost, he had a P.E. teacher who would verbally abuse him by calling him names, such as "cry 
baby" or "dumb head." I reported this to my son's primary teacher first, then to the principal, at 
which point it (mostly) stopped. 
 

• We've had two separate incidents this year. In the first, my son was in a small group and their 
assignment was to write a poem about another child in the group. The boy who was supposed to 
write a poem about my son went into a rap in which he called my son various disparaging names. 
My son told him to stop. The boy said, "why?" and kept going, so my son hit him. My son got an 
in-school suspension. …In the second instance, while waiting in line in the hallway, a boy from 
another class walked up to a girl next to my son and asked her a question. She refused to answer 
it. Her friends and my son chimed in that she didn't need to answer. The boy shoved my son 
(probably to save face in front of the girls). My son shoved back, and they got into a shoving 
match until a teacher intervened. Both boys got in-school suspensions. 
 

• He is called names related to his outward appearance.He is called names related to the way he 
speaks (he has articulation difficulties). 
 

• It happened outside of school. A child repeatedly accused my daughter of stealing and got other 
kids to do so as well. 

 
• My daughter experienced both verbal and physical bullying while in elementary and middle 

school. Incidents happened in the classroom, in the school hallways, and on her bus rides to/from 
school. In all instances but one, I received the initial report of the bullying from my child. In the 
instances of physical bullying and the more egregious verbal bullying, the child committing the 
bullying was reprimanded/punished. In other instances, my daughter was told that she 
"misinterpreted" the intentions of the other child and was "too sensitive" and "perceived" bullying 
where there was none. These were instances where the bullying was verbal/emotional and not 
witnessed by an adult. 
 

• They said she was in the [dining room?]in her old school, and then a boy kept disturbing her and 
telling others that she will scream. because when she gets overwhelmed she screams, so he kept 
taunting her so she will scream like she does and so all the kids can laugh at her. 
 

• Verbal confrontations and insults, theft of personal belongings 
 

• General teasing because my child is on the bossy side. 
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• There was a student who was picking on him, stealing his books and writing utensils, stealing his 
personal belongings, etc. We addressed the issue but it was well after the incidents had occurred 
because our child doesn't like to get others in trouble even if they are hurting him. 
 

• Because of his lack of social skills, he gets teased. Including being pushed in the hallway, or 
tricked into getting in trouble (the others get him started, then they stop, and he doesn't notice) 
 

• Name calling 
 

• When in public school, he was teased and the student tried to take his lunch money. He managed 
to handle it. 
 

• Bullying on the bus -- parent took care of it though. 
 

• I heard the student saying something about my daughter and when I said something to the 
student (telling her it was not nice) the teacher reported me to the principal. 
 

• Which one? Name-calling primarily that escalated until my child is yelling and the others stop, 
thus getting my child in trouble. Often being ousted from group projects   
 

• Being made fun of in class. 
Being pushed into lockers. 
Writing on clothes and cutting clothes. 

 
• At his other school, tearcher and staff call him “dummy,” not wanting to provide accommodations. 

He didn't meet their school standards, and (they) let kids call him names and said he was just 
being bad. The teachers are not training to handle kids like (mine) and overlook him because he 
has special needs. 

 
• Picking on my child, pushing her down in front of everyone and taking her friends away. When the 

teacher was told nothing happened, as usual 
 

• Other children would do things to get him in trouble, such as fall in front of him and say he tripped 
them. 
 

• She was teased and threatened with bodily harm. 
 

• My child was picked on, pushed, chased, and pinched on the playground while in the special 
program at Robert Frost Elementary School. The playground monitors ignored the issues and 
refused to act to stop it (that was worse than the bullying by the children, to my child) 
Also at Robert Frost, she was the only girl in her class, and the boys in the class tormented her all 
day long - they made a game of doing/saying things that would upset her, in front of the teachers 
 

• Student walked up and punched my child in the face without saying a word and without warning 
when my child was at the bus stop. I was a few feet away as I had walked my child to the bus 
stop and witnessed the incident. Another time the same student took of his belt and him and his 
friends beat my child with it. This incident took place outside of school. 
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• My daughter was asked by a group of girls if she knew what a lesbian was. She was then told by 

the girls that it meant, "smart person." When asked if she was a lesbian, my daughter responded, 
" yes." 
 

• At his old school Francis T. Evans the teacher would let the kids call him names because of his 
disability. …My child is still scared of that school and staff. He said they did things to upset him. 
and would not help him. 
 

• He was being teased ... and told he was stupid. I intervened and told the bullier that my son was 
smarter than him. 
 

• Another kid pressured him into giving him his cell phone on the bus 
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Please describe how the school responded [to bullying episode(s)] 
 

• They	  worked	  with	  the	  other	  kids	  to	  teach	  them	  how	  to	  interact	  appropriately	  with	  my	  son,	  and	  

they	  coached	  my	  son	  to	  not	  try	  to	  play	  with	  kids	  who	  repeatedly	  ignored	  him	  (or	  worse.)	  
	  

• I	  have	  told	  the	  school	  about	  this	  and	  asked	  them	  to	  be	  aware	  of	  the	  kids	  who	  dislike	  my	  child	  

and	  taunt	  her	  at	  the	  bus	  stop	  (typical	  comment:	  "Here	  comes	  that	  fat	  white	  girl")-‐-‐but	  so	  far	  
these	  incidents	  have	  mainly	  happened	  before	  and	  after	  school.	  The	  school	  did	  fail	  to	  act	  on	  
another	  case	  of	  sexual	  harassment	  directed	  at	  my	  child,	  which	  is	  another	  story,	  but	  I	  do	  not	  feel	  

that	  incident	  was	  specifically	  related	  to	  my	  child's	  learning	  differences.	  
	  

• Throughout	  my	  child's	  elementary	  school	  experience,	  she	  was	  treated	  as	  the	  "problem"	  and	  my	  

attempts	  to	  get	  the	  school	  to	  respond	  to	  her	  disability	  and	  adhere	  to	  her	  504	  plan	  were	  met	  
with	  bland	  assurances,	  followed	  by	  zero	  action.	  On	  more	  than	  one	  occasion	  I	  was	  told	  that	  my	  
child	  would	  be	  fine	  "if	  she	  could	  just	  learn	  to	  focus."	  

	  
• They	  called	  on	  the	  phone	  and	  told	  me	  that	  they	  investigated	  the	  compliant	  and	  found	  no	  cause	  

for	  concern.	  

	  
• The	  incidents	  were	  brushed	  off	  since	  my	  child	  has	  acted	  out	  in	  the	  past.	  "He's	  getting	  what	  he	  

gave"	  attitude.	  
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• At	  Yorktown,	  my	  son	  was	  the	  one	  punished,	  because	  of	  his	  inappropriate	  response	  to	  the	  

bullying.	  As	  far	  as	  I	  know,	  nothing	  was	  done	  to	  stop	  the	  teasing-‐-‐it	  was	  his	  fault	  for	  not	  being	  
able	  to	  stop	  himself	  from	  striking	  back.	  (He	  was	  always	  very	  upset	  with	  himself	  that	  he	  couldn't	  
control	  his	  impulses	  and	  would	  strike	  without	  thinking.)	  This	  was	  several	  years	  and	  three	  

principals	  ago.	  At	  Robert	  Frost,	  the	  principal's	  intervention	  finally	  got	  the	  P.E.	  teacher	  to	  stop	  
(mostly).	  This	  teacher	  did	  not	  respond	  to	  me	  at	  all.	  
	  

• As	  discussed	  above,	  my	  son	  was	  punished	  both	  times	  for	  hitting	  the	  bully.	  While	  I	  understand	  
the	  punishment	  was	  justified,	  I	  feel	  in	  the	  first	  instance	  the	  bully	  got	  away	  with	  his	  verbal	  abuse	  
of	  my	  son.	  As	  far	  as	  I	  know,	  he	  wasn't	  punished	  because	  he	  didn't	  do	  any	  hitting.	  Although	  my	  

son	  knows	  intellectually	  that	  he	  has	  other	  non-‐violent	  strategies	  to	  follow	  when	  teased	  or	  
shoved,	  he	  reacts	  impulsively.	  School	  suggested	  that	  all	  children	  are	  called	  names;	  however,	  in	  
our	  opinion,	  for	  a	  child	  who	  is	  just	  now	  becoming	  aware	  of	  his	  facial	  and	  language	  differences,	  

the	  impact	  of	  these	  names	  is	  magnified	  compared	  to	  the	  impact	  on	  a	  child	  who	  has	  no	  
permanent	  facial	  differences.	  They	  also	  suggested	  that	  our	  child	  has	  self-‐control	  issues	  and	  that	  
outside	  counseling	  might	  be	  warranted.	  	  They	  offered	  periodic	  counseling	  within	  the	  school	  with	  

the	  school	  counselor	  (and	  this	  does	  help	  some).	  

 
• In	  the	  instances	  of	  physical	  bullying	  and	  the	  more	  egregious	  verbal	  bullying,	  the	  child	  

committing	  the	  bullying	  was	  reprimanded/punished.	  In	  other	  instances,	  my	  daughter	  was	  told	  
that	  she	  "misinterpreted"	  the	  intentions	  of	  the	  other	  child	  and	  was	  "too	  sensitive"	  and	  
"perceived"	  bullying	  where	  there	  was	  none.	  These	  were	  instances	  where	  the	  bullying	  was	  

verbal/emotional	  and	  not	  witnessed	  by	  an	  adult.	  
	  

• The	  teacher	  said	  she	  counseled	  the	  boy	  to	  stop.	  

	  
• In	  the	  two	  instances	  my	  child	  told	  me	  about	  in	  middle	  school,	  the	  teacher	  responded	  that	  my	  

daughter	  provoked	  the	  theft	  of	  her	  lunch	  by	  her	  behavior	  because	  she	  was	  in	  a	  verbal	  

altercation	  with	  the	  student	  who	  stole	  her	  lunch	  just	  prior	  to	  the	  incident.	  In	  the	  second,	  the	  
then	  TAG	  coordinator	  promised	  to	  mediate	  a	  conversation	  between	  my	  daughter	  and	  another	  
student	  who	  was	  engaging	  in	  name	  calling	  and	  taunts.	  I	  believe	  the	  TAG	  coordinator	  showed	  

bias	  because	  the	  student	  who	  was	  taunting	  my	  daughter	  had	  been	  a	  favorite	  student	  of	  the	  TAG	  
coordinators	  when	  she	  taught	  elementary	  school	  and	  the	  TAG	  coordinator	  discounted	  my	  
daughter's	  report	  of	  the	  incidents	  and	  chalked	  it	  up	  to	  a	  "misunderstanding"	  on	  my	  daughter's	  

part.	  
	  

• The	  first	  instance,	  the	  teacher	  would	  knew	  of	  the	  incident	  did	  not	  respond	  so	  we	  had	  to	  go	  to	  

the	  school.	  In	  the	  last	  instance,	  the	  GSLN	  instructor	  handled	  the	  situation	  and	  she	  also	  spoke	  
with	  the	  student	  that	  was	  the	  bully.	  
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• They	  blamed	  my	  son.	  
	  

• I	  found	  out	  after	  the	  fact.	  Playground	  staff	  did	  little	  to	  nothing	  so	  my	  son	  handled	  the	  incidents.	  
	  

• 70	  percent	  of	  teachers	  respond	  well	  to	  situations.	  Several	  do	  not,	  too	  many	  times	  it	  turns	  into	  

'he	  said	  she	  said'	  and	  they	  say	  my	  kid	  was	  'worst'	  among	  those	  doing	  the	  negative	  activity,	  and	  
therefore	  it's	  obviously	  their	  fault	  (rather	  than	  it	  being	  my	  child's	  poor	  response	  to	  the	  situation	  
others	  instigated).	  

	  
• Questions	  kids	  on	  school	  bus.	  Never	  stated	  if	  they	  found	  the	  child	  with	  the	  scissors.	  Never	  

provided	  a	  resolution.	  Did	  not	  have	  meeting	  with	  other	  child	  parents.	  Pants	  and	  coat	  were	  not	  

paid	  for.	  
	  

• Said	  they	  never	  received	  the	  paperwork.	  The	  counselor,	  teacher	  and	  principal	  didn't	  see	  it.	  And	  

my	  child	  was	  the	  problem	  because	  his	  was	  special	  needs	  and	  the	  other	  children	  were	  not.	  And	  
their	  responsibility	  	  is	  to	  the	  other	  students.	  They	  don't	  have	  the	  time	  to	  deal	  with	  him,	  he	  needs	  
too	  much	  help.	  

 
• Nothing.	  "Oh	  we	  try	  to	  let	  the	  children	  work	  it	  out"	  

	  

• The	  school	  talked	  to	  the	  students	  involved,	  but	  there	  wasn't	  any	  additional	  monitoring	  of	  the	  
kids,	  so	  the	  issue	  continued.	  
	  

• There	  was	  always	  an	  investigation;	  	  nothing	  ever	  came	  from	  them.	  The	  bullying	  continued.	  
	  

• My	  child	  was	  offered	  the	  option	  of	  staying	  in	  rather	  than	  going	  out	  for	  recess,	  but	  only	  on	  some	  

days.	  For	  the	  in-‐class	  behavior,	  when	  my	  daughter	  responded	  to	  the	  boys'	  in	  her	  class	  in	  any	  way	  
-‐	  crying,	  asking	  to	  move,	  telling	  them	  to	  stop	  -‐	  she	  was	  told	  to	  ignore	  them,	  was	  not	  allowed	  to	  
move	  somewhere	  where	  she	  would	  not	  be	  able	  to	  see/hear	  them,	  and	  when	  she	  would	  finally	  

not	  be	  able	  to	  cope	  any	  more,	  she	  would	  be	  sent	  to	  the	  'quiet	  room'	  for	  punishment.	  And	  it	  was	  
definitely	  punishment,	  as	  it	  counted	  against	  her	  on	  her	  behavior	  chart.	  
	  

• When	  my	  child	  was	  hit	  in	  the	  face,	  school	  only	  called	  the	  bully's	  parents	  as	  the	  incident	  took	  
place	  at	  the	  bus	  stop	  and	  told	  me	  it	  didn't	  happen	  at	  school.	  
	  

• The	  principal	  called	  a	  meeting	  but	  effectively	  did	  nothing.	  The	  teacher	  had	  previously	  informed	  
the	  parents	  of	  the	  offending	  students	  before	  the	  meeting.	  The	  students	  were	  also	  questioned	  by	  
the	  teacher.	  The	  principal	  and	  PPW	  refused	  to	  release	  bullying	  statistics.	  (We	  made	  it	  clear	  that	  

we	  were	  not	  asking	  for	  personal	  information;	  only	  a	  number	  of	  occurrences	  and	  disciplinary	  
actions.)	  
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• At	  his	  old	  school	  Francis	  T.	  Evans	  the	  teacher	  would	  let	  the	  kids	  call	  him	  name	  because	  of	  his	  
disability.	  And	  says	  it	  was	  him.	  And	  that	  the	  other	  child	  was	  her	  favorite	  and	  smart.	  And	  he	  [my	  

child]	  was	  not.	  He	  took	  too	  long	  to	  learn.	  Said	  that	  it	  never	  happen	  like	  that.	  And	  she	  call	  him	  a	  
Dummy,	  [but]	  said	  she	  never	  did.	  And	  my	  child	  is	  still	  scared	  of	  that	  school	  and	  staff.	  He	  said	  
they	  did	  thing	  to	  upset	  him	  	  and	  would	  not	  help	  him.	  BY	  SUSPENDING	  MY	  CHILD,	  AND	  SAYING	  IT	  

WAS	  ALL	  HIM.	  PUTTING	  BAD	  THING	  IN	  HIS	  RECORDS.	  BECAUSE	  MY	  CHILD	  DOSEN'T	  MEET	  THEIR	  
SCHOOL	  STANDRED.	  
	  

• Took	  full	  report	  and	  looked	  into	  and	  talked	  to	  children	  together	  
	  

• Tell	  her	  to	  sit	  by	  herself	  in	  the	  lunch	  room	  instead	  of	  being	  allowed	  to	  sit	  with	  her	  brother.	  

INCLUSION AND DISCIPLINE 
 

 
 
Please describe the conditions on participation [in field trips or other outside-
the-building activities) 
 

• Insisted that I accompany him on field trips. This was after he abandoned his class when he 
freaked out, and there was no one to work with him while the rest of the class needed to go on. 
To be honest, I think their request was reasonable.	  
	  

• She was disinvited from her 5th grade field trip. I received this notification via a form letter that 
said she was not being invited because of her violation of the student code of conduct; when I 
asked what violations there were, I was told this was a mistake and that all they meant to do was 
to let me know that they didn't want her to go unless I came with her "because she might have an 
anxiety attack or something" (the time bomb attitude again).I protested and this letter was 
rescinded, but by then my child did not want to go. I took her to the beach that day instead.	  
	  

• A parent must chaperone on any field trip.	  
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• that a parent accompany	  
	  

• Child was not completing assignments and not following teacher directions. Had to accompany 
several field trips because of behavior issues.	  
	  

• Because he has impulse control issues, and they have a zero tolerance policy, he was banned 
from a trip, even if we offered to accompany him	  
	  

• Parents forced to accompany	  
	  

• The public school said they were concerned for his safety and said I had to accompany him or he 
should stay home. I insisted that he go to school if he had to stay behind because I could not 
accompany him.	  
	  

• They didn't allow her to participate in a field trip (2) they didn't bring her to a Black History 
assembly	  
	  

• Child no longer allowed to go, even if I attend.	  
	  

• A parent is required to chaperone all field trips	  
	  

• My child was not allowed to go on the 5th grade trip to Camp Schmidt with her class unless she 
met certain behavior goals which were impossible - since she was marked down on behavior 
when she couldn't take her classmates' teasing and sexual comments, she could absolutely not 
make the goal. A few times I was told she could only go on field trips if one of her parents went 
also.	  
	  

• When he was in elementary school he was denied from going on ALL field trips until he reached 
the 6th grade. During the 6th grade, I was told that he could participate in a field trip but that I 
would have to accompany him. Child received a dedicated aide in middle school and has one 
now in high school. He was never denied participation in field trips in middle school. He is just 
beginning high school.	  
	  

• An aide had to accompany him.	  
	  

• He was not made aware nor offered opportunity to do overnight trip	  
	  

• Could not attend some out of school trips due to behavior.	  
	  



44	  

 
 
Please describe the incident where your child was disciplined 
 

• On occasion my child would get upset with her fifth grade math teacher, who made it clear that 
she did not like my child (or the other kid with ADHD in the class) and who singled them out for 
disparate treatment and frequently ignored my daughter when she had a question. On one 
occasion, when my child began to have an anxiety attack, the teacher denied her permission to 
go to the counselor's office "because you're just trying to get out of class." At that point my child 
was sent to sit out in the hall--this happened frequently, and other students told me it happened 
the most to my daughter and the other ADHD kid--where she scratched her own hand to the point 
that that the scars were visible several weeks later. My child told me "It was either hurt myself or 
hurt Mrs. __________________."	  
 
 

• My child has been removed from the classroom for short periods of time due to his behavior, 
which led to me instituting a Functional Behavior Plan that is currently in place to handle his 
behavior. This has proved to be extremely helpful in the long run. My child has been disciplined 
more so on behavior that may be associated with his disability (impulsivity, lack of social skils, 
etc.)	  
	  

• As discussed in the bullying section, he was punished for striking back. In kindergarten, he was 
punished for quitting a race during during Sports Day. (He will not continue an activity if he sees 
no chance of succeeding.) He had been on his best behavior to earn the right to go to Sports 
Day, and when he quit the race he was told he could no longer participate. When he protested, 
he was sent to the principal's office. When this decision was upheld, he knocked papers and 
books off of the principal's desk. This resulted in his first suspension--in kindergarten! In third 
grade, at the end of the day he was told to stay in the classroom (detention?) instead of going to 
aftercare. Knowing this was not his routine and not the "rule," he kept trying to leave the class. 
When a teacher blocked the door, he tried to push the teacher aside. This resulted in a week-long 
suspension.	  
	  

• My son was asked to leave Yorktown's pre-kindergarten class. He was occasionally getting very 
upset and throwing tantrums because the routine and rules at Yorktown were different from those 
at his childcare facility. We sent him back to his childcare facility, where he did well. He returned 
to Yorktown for kindergarten and did well.	  
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• Because of his preferrential seating (to see board), the other pupils assumed that he was placed 
there because he'd been "bad." He was reportedly treated as such by the other pupils (e.g., not 
wanting to play with him at recess, lest they also get into trouble).Also, there are times when the 
teacher does not understand my child's answers to her questions and assumes he has not 
answered, for which he receives point off (whether academically or for behavior). He comes 
home to tell us about it, generally with a bit of delay from the actual event because, as he says, 
"It's already over, so what can you do anyway?"	  
	  

• [In} elementary school where the teachers just said he was lazy and stubborn and we couldn't get 
the school to test him	  
	  

• My daughter has gotten detentions for talking too much and not paying attention. The punishment 
was staying in at recess.	  
	  

• constant suspensions more than two day which doe not teach the child anything	  
	  

• On at least two occasions in middle school where my daughter was subjected to verbal taunting 
and having her possessions taken from her, my daughter reacted by hitting the student who had 
been bullying her. My daughter accorded equal blame in each incident with the student who 
instigated the bullying and my daughter was threatened that a PS-74 would be placed in her file if 
she didn't agree to apologize. I found out about these two incidents after the fact.	  
	  

• My child has received low grades in a few instances with different teachers when she has not 
been able to complete in class assignments and wasn't given additional time to complete the 
work. I've had to request meetings with the teacher, TAG coordinator and/or school counselor to 
resolve the issue. I feel that in a sense, the teacher has been punitive in not allowing my child the 
accommodation of additional time to which she's entitled as spelled out in her 504 plan	  
	  

• His 5th grade teacher called him an imbecile and poked him with a pen (she saw his disability as 
willful disobedience). Because of his impulse control issues (and response to bullying), he's been 
placed in in-school suspension.	  
	  

• Several suspensions	  
	  

• Suspended; yelled at	  
	  

• In public school, he was constantly suspended for acting out/behavioral issues.	  
	  

• She was suspended because she grab an ID on somebody's neck.	  
	  

• Given 3-day in school suspension (ISS) because of minor impulse issue, even when school team 
(upon review) agreed it was unwarranted they still kept it at 1 day.	  
	  

• He was suspended because of meltdown, etc.	  
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• Has in 504 plan that can stand or sit in any way that makes them comfortable in order to 
complete classwork - child yelled at to stop sitting on foot	  
	  

• She had oral sex with another student in the boys bathroom. I feel the school consequences were 
appropriate. (The school found out about this from me).	  
	  

• She was often sent to the principal's office or marked down for her behavior when she was 
overwhelmed and not allowed to pace to calm herself, or remove herself to a quiet place. Many 
times I was called to come pick her up after she then got worked into a frenzy for getting into 
trouble.	  
	  

• Areas affecting disability (Emotional & ADHD) include behavioral, self-management. Teacher in 
elementary school had taken a personal object that belonged to my child and placed it in her 
drawer. The next day when teacher left her classroom my child went into her drawer and took the 
object out. The incident was categorized as "thief" and he was suspended for three days even 
though the only thing he removed had belonged to him and his primary disability at the time was 
ADHD which involves impulsivity and lack of both concentration and focus.	  
	  

• The new school uses Class Dojo to track behavior, and at least once, I've seen notices that 
pertain to issues related to ADHD. This was before the 504 meeting, so it isn't clear whether the 
issue would have existed if the review had taken place before the incident.	  
	  

• SUSPENDED	  
	  

• Yes she has inattentive attention deficit, so chided for talking out of turn or taking longer with work 
assignments	  
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Is there anything else you want to let us know?  
 

• I find it hard to justify my child's need for accommodations and services because of her ability to 
learn and master skills so quickly. They do not take into account her dramatic history and the 
intensive therapy and counseling she has received outside of the school system. They also will 
not take into account that their tests are not able to accurately measure her disability and have 
been unwilling to test her with instruments that would measure the areas that she is delayed in.	  
	  

• I have 2 kids, one GSLN the other TAG. In general, PG County has been excellent in both TAG 
and GSLN support. However, there are several teachers that don't 'get' GSLN, and the Vice 
Principals at several schools seem more focused on excessive use of suspensions for minor 
infractions under 'zero tolerance'. I am worried about the disconnect between learning and 
learning culture this creates.	  
	  

• (My child) repeated her 12th year of schooling. The IEP team refused to have me or my daughter 
present and refused to have an IEP per our request. All emails are available to back this breaking 
of federal law. The team I'm sure saw me as a real problem. I saw myself as a highly frustrated 
parent trying to get a team to even acknowledge my child's disability, I gave them information on 
FAS and offered to put a professional training together. Not once was my child’s FAS ever 
acknowledged. If this was done they would have known that this is a cause of major brain 
damage in parts of the FAS brain and profoundly affects behavior and math. If a non-biased 
tester tested her you would be surprised how disabled she is. As I told the IEP team it was 
suggested by her medical doctor that I take control of her finances as an adult. To this day she 
cannot count money or do any type of finances. The school system has done a total disservice to 
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my daughter. She was adopted with [exposure to] crack and other drugs. The system gave her 
back to her mother to be abused and neglected. Then I have had to watch PG schools  neglect 
her needs again. Yes, on behalf of my child I am very angry with the school system. They had an 
opportunity to make a difference and failed! 
 

• I am a former special education teacher for PGCPS. The county is not doing enough for children 
who have general learning disabilities. There is no systematic approach or program being used. 
Special educators do not possess the insight or mastery to address needs. (SLPs require a 
Master's degree; this may be necessary for special ed teachers as well.) Additionally, special 
educators are not allowed the time to address these services due to the massive loads of testing, 
paperwork and legal correspondence. It seems that most LD kids cannot look forward to catching 
up or ever being discharged from services. 
 
My child is not a behavioral problem nor eligible for a special center for cognitive disabilities. She 
is in an educational limbo of sorts. There does not seem to be a place for her in Prince George's 
County Public Schools.  
 
Our administrators should be ashamed that I am considering another jurisdiction. I have been in 
touch with officials at the state level. They essentially have made excuses for federal mandates 
and direct me back to local authorities. I am interested in seeing the testing outcomes for Special 
Education Students in Prince George's County. The MD State Special Ed. programming office 
says that this should be a measuring stick for [the] effectiveness of special education services. 
 
Needless to say, I am not pleased with the present state of Special Education in my daughter's 
school and do not have hopes that it is much different elsewhere in the county. I am willing to 
advocate with the help of SECAC to make swift and meaningful changes that will help our kids. 
 	  

• I am not happy with what PGCPS offers for a child that has learning disabilities. The special 
education classes are not enough. On an elementary grade level there should be a separate 
classroom for all classes. I spend at least two hours on each homework assignment every night 
trying to help them keep up with their class homework assignments. This is seven days a week 
for an average of four hours during the week and five or more on the weekend. I am considering 
pulling my three children out of your school system and home schooling them. I am spending 
more time teaching them then your teachers are teaching them. I do not want them to just pass a 
grade to make it through the system.	  
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SCHOOLS REPRESENTED IN THIS SURVEY 
 
Berwyn Heights Elementary 
Bowie High 
Chapel Forge ECC 
DuVal HS 
Eisenhower MS 
Gaywood Elementary School 
Glenarden Woods ES 
Greenbelt Middle School 
Harbour 
Heather Hills Elementary.  
Highbridge Elem 
Indian Queen Elementary School 
J. Frank Dent Elementary School 
James Harrison ES 
James Ryder Randall 
James Ryder Randall ES (Early Childhood) 
John Hanson Montessori 
Kenilworth Elementary" 
Imagine Foundations At Morningside 
Laurel HS 
Long fields Elementary School 
Marlton ES 
North View elementary  
Northwestern 
Paint Branch Elementary School  
Perrywood Elementary 
Rosaryville Elementary 
Samuel Ogle Middle School 
Skyline Elementary 
Thomas Clagett 
Walker Mill Middle" 
 
 


