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Department of Special Education Mission and Vision
Mission:
§to provide specialized instruction and related services to children and students with
disabilities from birth to age 21;
§ to ensure that the rights of students with disabilities are protected and that federal
and State regulatory requirements are met; and
§ to provide support to parents, guardians, and families of children and students with
disabilities.

Vision:
§ to provide a continuum of services where diversity is honored and all students are
fully engaged in a program of instruction that is universally designed for learning.

Goals of the Department of Special Education

§

Improve achievement for all students with disabilities

§

Deliver comprehensive services to students with disabilities

§

Ensure access to Prince George's County Public School curriculum

§

Provide the necessary resources and interventions to improve educational results
for children with disabilities

§

Ensure the rights of children with disabilities are protected

Special Education Leadership Staff

Number of Students We Serve

14,605 students ages 3-21 receive
services through an IEP

as of October 1, 2015

PGCPS Percentage of Students in
Special Education by Disability Category as of October 1, 2015
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Connection to Strategic Plan of PGCPS

Focus Area: Academic Excellence
§Speech and Language Pathologist Supporting Students with the Acquisition of
Academic Language Across the Content Areas for Grades K -12
§Rethinking the High School Service Delivery Model
§PARCC Plan Action Steps for Progress

Connection to Strategic Plan of PGCPS
Focus Area: Safe and Supportive Environments
§

Improve Positive Behavior Supports/Partnership with John Hopkins to train
PGCPS teachers in Applied Behavior Strategies

§

Reduce suspensions through the Coordinated Early Intervention Services (CEIS)
project.

Focus Area: High-Performing Workforce
§

Provide Targeted Professional Learning Opportunities for Staff

Connection to Strategic Plan of PGCPS
Focus Area: Organizational Effectiveness
§

Improve Communication, Customer Service, and Culture in Schools and Offices

§

Increased Opportunities for Cross Functional Collaborative

Focus Area: Family and Community Engagement
§

Development of a Community Resource Document for Parents

§

Participation in the PGCPS Family Institute, SECAC and other organizations

§

Engagement with Parent Advocates

Speech and Language Pathologist (SLP)
Supporting Students with the Acquisition of
Academic Language Across the Content
Areas for Grades K -12

Number of Speech and Language Pathologists

Number of Students Receiving
Speech and Language Services

SLP Action Plan
The purpose of the SLP Action plan is to:
§

Increase the number of speech and language pathologists (SLPs) who support the
implementation of the Maryland College and Career-Ready Standards (MCCRS)
during service delivery.

§

Prioritize the standards which support the SLPs role in service delivery.

§

Provide guidance and best practices on collaborative planning and implementation
SLP collaborative planning tool.

Year 1 Outcomes of the SLP Action Plan

Outcome 1: 100% of all SLPs will participate in professional development on the
Maryland College and Career-Ready Standards related to language standards in
order to increase the acquisition of language across the content areas.
Outcome 2: PGCPS will increase the number of SLPs who participate in
collaborative planning within schools from 40% to 65%.
Outcome 3: Develop a SLP collaborative planning tool to be used during meetings
to support the role of SLP in supporting language acquisition across content areas.

Year 2 Outcomes of the SLP Action Plan

Outcome 1: 100% of all SLPs will participate in professional development on the
Maryland College and Career-Ready Standards related to language standards in
order to increase the acquisition of language across the content areas.
Outcome 2: PGCPS will increase the number of SLPs who participate in
collaborative planning within schools from 65% to 90%.
Outcome 3: PGCPS will increase student performance data on the PARCC ELA/
literacy assessments by 2.5% for students receiving direct speech and language
services in grades 4 and 6.

Year 3 Outcomes of the SLP Action Plan

Outcome 1: 100% of all SLPs will participate in professional development on the
Maryland College and Career-Ready Standards related to language standards in
order to increase the acquisition of language across the content areas.
Outcome 2: PGCPS will increase the number of SLPs who participate in
collaborative planning within schools from 90% to 100%.
October 3: PGCPS will increase student performance data on the PARCC ELA/
literacy assessments by 2.5% for students receiving direct speech and language
services in grades 5 and 7.

What is academic vocabulary?
• Vocabulary encountered in grade-level, complex texts that may not
be content specific.
• Vocabulary that crosses various content areas such as
mathematics, science, and social studies/history.
• Focuses on pivotal, commonly found words that are traditionally
used in academic dialogue or text.
When all the educators in a school focus on the same academic
vocabulary and teach it in the same way, the school has a
powerful comprehensive approach!

Academic Words
• Tier One Words- common high-frequency words and usually
not multiple meaning words.
Examples: ball, happy, walk, run
• Tier Two Words – words found across a variety of content
domains and may include multiple meaning words.
Examples: coincidence, absurd, fortunate
• Tier Three Words - Low frequency use and limited to specific
knowledge domains: Best learned when teaching specific
content lessons such as geography, science.
Examples: isotope, peninsula, refinery

Six-Steps for SLPs to
Support Language Acquisition

1

• Review the Content Standards

2

• Determine which standards are impacted by
the student’s current needs

3

• Establish which skills are necessary for
success on those standards

Six-Steps for SLPs to
Support Language Acquisition

4
5
6

• Develop the IEP goals to support the standard(s) and
teach those skills

• Participate in collaborative team planning

• Review classroom curriculum materials and integrate
speech-language services with academic curriculum

How can SLPs Support Teachers
•

Explain and clarify language issues associated with the standards

•

Incorporate curriculum into individual speech and language
sessions

•

Provide information regarding normal language development

•

Determine if behavioral and/or academic problems are language
based

•

Help teacher learn to scaffold based on students needs

Application to Students Participating in
Alternate Assessments
Core Vocabulary Focus for Regional and CRI Programs
• Teachers and related services providers are using CORE
vocabulary in the classroom and during service delivery.
• Teachers are learning ways to teach core vocabulary and
develop language, including the use of low-tech strategies.
• CORE vocabulary is emphasized and incorporated into
classroom instruction across all content areas.

Rethinking the High School
Service Delivery Model

Student Achievement Data
§

SAT Trend Data/Critical Reading – Since 2012, the mean score for students
with disabilities on this assessment has declined by 60 points.

§

§

PSAT Trend Data/Critical Reading – Since 2012, the mean score for students
with disabilities averaged 30 points, 9 points lower than the average for PGCPS
and 13 points lower than the state average of 43.

§

Graduation Rates – In 2014-15, the 4 year adjusted cohort rate for students
with disabilities was 62.31%, 15 points lower than for general education
students at 78.32%.

Least Restrictive Environment (LRE)

§

In 2014, 53.56% of students with disabilities were served in LRE A.

§

In January 2015, 54.54% of students with disabilities were served in LRE A.

§

In June 2015, 58.21% of students with disabilities were served in LRE A.

§

In October 2015, 49% of high school students with disabilities were served in
LRE A.*

*Data Source: Maryland Online (MOL)

High School Special Education Settings
General Education
•

Taught by content certified
teacher

Co-Teaching
•

Partner teaching by content certified
teacher and special education teacher

Intensive
•
•

•

Knowledge of the content,
curriculum and pacing

•
•

•

Taught by dually certified special
education teacher or
Taught by content certified
teacher (in consultation with
Special Education Teacher)

Knowledge of the content, curriculum
and pacing
Knowledge of disabilities and
specialized instruction

•

Differentiates lessons using UDL, small
group instruction, and flexible grouping.
Co-planning occurs to ensure all
student needs are met

•

Differentiates lessons using UDL,
small group instruction, and
flexible grouping

•

Possess knowledge of the
content, curriculum and pacing
Knowledge of disabilities and
specialized instruction

Differentiates lessons using
UDL, small group instruction,
and flexible grouping

•

•

Provides modifications and
accommodations

•

Provides modifications and
accommodations

•

Provides modifications and
accommodations

•

Tier 1 and 2 Interventions

•

Tier 2 and 3 Interventions

•

Tier 3 Interventions

•

May include support staff

•

May include support staff

•

May include support staff

•

Small student to teacher ratio

•

Small student to teacher ratio

•

Successful Implementation
of the HS Service Delivery Model
Central Office Supports

School-based Administration

•

Provide professional learning, consultation, coaching and
technical assistance to administrators, teachers, professional
school counselors and support staff in order to build
understanding, awareness and support for students with
disabilities

•

Foster an atmosphere of inclusion
and acceptance

•

Assist in recruiting, identifying and interviewing highly effective
teachers. Work in collaboration with C&I to provide professional
learning to new teachers

•

Identify highly effective teachers to
work with students with disabilities

•

Collaborate with master schedulers and professional school
counselors to develop master schedule.

•

Develop master schedules with
adequate planning time for teacher
partners.

•

Participate in master scheduler meetings to provide information
relative to high school service delivery model and courses.

Successful Implementation
of the HS Service Delivery Model
Central Office Supports
•

In collaboration with C&I, provide professional learning
coaching, consultation, and modeling on delivering special
education services and evidenced based practices.

•

Provide expertise and collaboration during school walkthroughs and informal observations. Participate in debriefings
with administration to identify next step to improve instructional
delivery and student outcomes.

•

•

School-based Administration
•

Monitor the implementation of
evidenced based instructional
practices to support inclusion
(UDL, Differentiation, Co-Teaching,
Flexible small group instruction)

Provide expertise in the utilization of specialized instructional
strategies and differentiation during the planning of instruction
and assessment during collaborative planning and data
analysis.

•

Monitor student progress. Ensure
structured, meaningful
collaborative planning occurs

Provide direct and consultative supports, resources and
strategies to identify and monitor the use of interventions and
other resources.

•

Ensure appropriate interventions
and resources are provided and
utilized (Gizmos, KEAS, Carnegie
Math, technology tools, Read 180)

Professional Learning Opportunities

PARCC Plan
Action Steps for Progress

Results of PARCC Data

Results of PARCC Data

PARCC Plan Evidence of Need

§ The released PARCC data (SY 2014-2015), denotes the
need for a renewed focus on instruction within the
Department of Special Education.

§ PGCPS scores for students with disabilities are among the
lowest in the state and the country for similar school districts.
§ We must focus professional learning opportunities to deepen
the conceptual understanding and pedagogy in coherence to
the Maryland College and Career Ready Standards in
Mathematics and Reading/English Language Arts

PARCC Plan Rationale

§

Build capacity of the PGCPS Department of Special
Education to effectively support the implementation of the
MCCRS and PARCC assessments to ensure students
graduate ready to succeed.

§

Provides resources and professional learning opportunities
for special education central office staff

Goal 1 of the PARCC Plan

Alignment of special education central office staff to support
focused content areas to improve instructional outcomes and
increase student achievement for students taking the PARCC
assessments.

Goal 2 of the PARCC Plan

Professional learning opportunities will be provided to
understand the structure and expectations of the PARCC
assessment in the analysis of PARCC data to support data
driven instructional decision-making for students with
disabilities.

Goal 3 of the PARCC Plan

Provide professional learning opportunities to deepen
conceptual understanding and pedagogy in coherence with
the Maryland College and Career Ready Standards in
Mathematics and Reading/English Arts.

Contact Information
¡ Dr. Gwendolyn J. Mason: Associate Superintendent gwendolyn.mason@pgcps.org
¡ Trinell Bowman: Executive Director trinell.bowman@pgcps.org

301-618-8300

¡ Mary Bell: Coordinating Supervisor mary.bell@pgcps.org

301-618-8300

Family Support Center Contacts
¡ Beth H. Diaite: Instructional Specialist for Parent Engagement beth.diaite@pgcps.org
¡ Brandy Bradford: Program Specialist brandy.bradford@pgcps.org
¡ Cohinta Velarde: Family Outreach Liaison cohinta.velarde@pgcps.org
Phone:

301- 431-5675

Address:

8908 Riggs Road, Suite 229
Adelphi, Maryland 20722

Email:

jhflc.familysupport@pgcps.org

301-952-6384

